Having disocovered fwom the disorgmdised data the
extent of education at the middle of the 19th Century in
the district of Satars, the vesesrchar with the sense of
curiosity attempts to giwve an account of the indigenous
schools in the later part of the esntury in the following
pagss. At this stage the work is relatively less difficult
as suthentic survey reports made by the British Goverrmeng
of the time, were found, Before attempting proper discussion
on the festures of the indigenous schools in the latar part
of tha 19th eentury, it is necsssary to describe the methods
by which the so-called survey was underteken and carried out
in 185836,

In pursuanoe of the instructions of the celebdrated
Despatch of 1854, the Department of Fublic Instruction
(DeP:1s) was cveated in each province of India. In May 1855
the D.P.I. was creatsd in the Bombay Provincs., Bafore that
the Board of Education was administering education in the
Bombay Province. Mr, Cof. Erskine, who was appointed, for
the first time: Director of Fublic Instruction of ths Bombsy
Provines, enjoyed himeelf in collecting informetion abot the



the indigenous as well Government schools in the presidency.
A series of letters was sent to the Collectors, the
Educational Inspectors and visitors in the year 1855-56,
asking them to collect the data on the indigenous and the
Govermment schools, the mmber and castes of pupils and
teachers, cost of education, nature of instruction, geneval
condition and the manegsment, etc. The information was
called for in the proscribed forms. « - The spelling of the
habitations given in the xeturna are old ones and their
correspording nemes in vernacular and current spalling are
given in separate Appendix Ko. 1II in order to awoid
confusion. True copy of the returns from the Collector of
Satara is shown in Appendix-ll,

The Secretary to the Covernment of the time also

R
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instructed the Collectors to extend their coeoperation to the

officers of the Edumtion Department. Thus the main agency
in the collection of the data on the achools was in general,
the Govermeat Uepartments and in particular the Eduation
Department, Inspectors, the visitors and the teachers.

It would be altogether pertinent to give below the
extract of the important instructions given to the officers
for collecting the data with a view to uxierstanding the
nature of the my."
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"Sth on the first assuming charge of your appointment
one of your earliest duties will be to obtain an accurate

statement of schools, vhather Govermment indigencus or

Missionary, at present sxisting in every part of your division
their mmber, objeccts, quality and managemant.”

"6th you will likewise ascertain exactly the ages,
qualifications, salaries and character of different school-
masters and the retes of fess paid the description of
teaching and names, contents and nature of the school books

in genexral usge,"

“9th in obtaining information on these and other
points, you will be naturally assisted by the visitors of
schools who should bde ordered, asmon a= possible to visit
every village withén their respective charges and to report
upon every school, after personal examination in as much
details as possible.”

“10th : It will of course be one of your most
important duties to test by occasional inspoctions the reports
and proceedings of the vigitors. In order to effuct this,
it will be advisable that you should procecd from time to
time into sowme distriat through which a visitor has passed,
and on which he has reported snd re-sxamine in his presence
here and there, some of the schools which had been examined
by Mne"
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"1lth : In addition to visitors of schools and
school masters and officers of the Nepartment you will have
the support and assistance in all your inquiries and
endsavours of all the other servants of the Government in
every Department,.....above all it will be well to lose no
opportuntty of securing the support of influential Native
Gentlemen, whethcry hereditary officers or land-loards or
men of independent meens or positioch...."

From the above extracts it is clear that the Director
of Pablic Instruction had given terms of refecrenc: of the
inquirks and also sugiested means to ascertain the correct
information. The agency involved in the survey work was
vast one and included all persons from Government District
offices dovn to the commone-man of village. Thus the data
made avsilable by such agencies could be held more reliable,
presumably the work was carried out {n .. sincerity and true
to spirit of the rules laid down by the authority, But so
far as the results of the surveys are concerned it can be
said that though the data made available from them are valuable
it cammot be claimed that they were carried out in keeping
with the expectation. Omission of information, want of
verification, ambiguity, these ere roughly some drawbacks of
the surveys. This point will again be discussed at length
later in this chapter,
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In pursuancs of the instructions from the Director
of Peblic Instruetiom, J.N.Rose the Collector of Satare
submitted his returns on the indigemcus schools on the 20th
of Mmgust, 1835, through the Deputy Educational Inspector -
Mahadeo Govind Shastyi. It sppesrs from the correspondence
that the aollector of Satara took four months % complets
his survey work and to report theresn,

Statisties of Schools, Mupils
anf . Teachexs 1

The suxvey rport was exhaustive and covered sleven
talukas of the distriot as follows ¢ (1) Xovegaom, (2) Targeonm,
(3) xarad; (4) welawa, (3) Satars, (6) Xhanapur, (7) Bijspur,
{8) xhataso, (9) Jeold, (10) Wai and (11) Pandhaxpur. These
talukas contained in all 194 schools glving average of 16.6
schools per taluka, Out of 1697 habitations the total mmber
of villages in the district, enly one hundredethirty-eightind
schools, Of 138  habitations, four were large townms that
contained 13,10, 8 and 4 schools. Three contained 3 schools
each, ninstesnt 2 cach and the rest ome sagh. All these were
single teacher schools as the total mmber of sghools and
teachers were egual (194). The following table No.4{1) gives
detatled information sbout schools, teachers, puplls,
habitations with and without schools ete,
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Schools

From the table No, 4(1) it 1s clear that for 1697
hablitations there wers 194 indigenous schools, This .-
gives an overall average of 8,7 villages per indigenous
schools. This could be regarded as a gensral index of
educational provision in the district in 1855, Teking 8.7
villages per school as the stendard, Targeon with 18, Khatao
with 14, and Jaold with 48,6 stood out inadequately provided
with indigenous schools, On the other hand Koregaon, Karad,
Walawa, Khsnspur, Bijapur, Pandharpur and Wai with 7.2, 8.0,
8.0, 7.7, 8.0 and 8,6 respectively indicated sstisfactory
provision, Kozegaon and Satara with average of 2.9 and 5,5
respectively showed high intensity of school«provision. Thus
taking an overall view, all the talukas except Targaon, Khatao
axd Jaoli had falrly been provided with educational facilities
mmmmm-mumm The talukas of
Ta¥gaon and Jaoli, becmuse of their mountainous and woody
aspect could not be condusive to spread of indigenous schools.
Similarly in Khatso, in view of its barren and arid aspect,
the mmber of imdigencus schools could not flourish,

Average Eorolment of a School 3

In the whole district, the total number of pupils in
194 indigenous schools during the period under review, was
4145. This gives a district average of 21,39 pupils per
school. The extent of sverage pupils per school in each
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taluka is worked out end shown in the column No, 8 of the
Table No, 4(1), A cursory glance to ecolumn No, 8 shows that
the averages range from 13,9 being the lowest in Mjepur
taluka to 33, the highsat in the Satara taluka. The extent
of the average pupils per school in the talukas of Wai,Satara
and Pandharpur is above the district standard (21,39). While
the rest of the talukas namely Koregaon, Targaon,khanapur,
Mjapur, Karad, Jacli and Walawa had lower averages than the
distrijct sverage. But this contrast is meaningless as all
the talukas were not homogenous. Some had big towns with &
mmber of schools which aseribed to increase the owerall
taluks aversges. In order to overcome this difficuity an
attempt is made here to split up the data into the 'urban'
and 'sural’ arcas. This exhibits a certain degree of

hm@tyt
Urben Vs, Ruxgl *

In the Survey Report of Rose the concepts of 'urben'
and ‘rural’ were not used. As a matter of fact, these |
concepts are latest ones in our country and eventually evolved
from the phase of industrial revolution, During the whole of
the 19th century differentiation of imhabitations was suggested
by terms such as 'tomn' anl *village' or 'country'. AR it is
difficult to lay down precisely the distinction between a towmn
and village in those days. Some rough ides of the differente
may be got by the earliest canmus definition of terms 'Town’
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and 'Village' : A tom was held to incliude (a) evexy
smicipality, (b) all civil lines not included within the
mmicipal lintts (e¢) every cantonment, (d) every othar
continuocus collection of houses ifnhabited by not less than
5000 persons which the .rovincial superintendent of census
operation may decide to treat as a ‘town' for census
purposes, Of these (b) and (c) are of relatively little
consequence and may be left out of account. Thc two main
factors then, which according to the census sgtandard,
determine whether a locality is a ‘towmn’ or ‘village' are

(1) whether a Mmicipality has seteup in the locality and
(11) vhether the population exceeds 5000. Thus the defined
fcatuves of ‘town' in the past coincide in some degree with
that of the latest invented termn 'urban'. This follows, that
roughly the term ‘Town area' of the past corresponds with
modern concept of ‘urban area', Understanding the 'town' in
this sense an attempt {8 made here to split up into urban
and rural areas the stasistics of schools and pupils
presented in the syrvey report of 1855. 4s it is difficult
to get the figures of population of cach and every habdbitation
of the distent times, the eriteria of a populaticn of 5000
is also left out of consideration. Thus the places of iimi-
cipal towns ave included here in urban areas for the puxpose
of the study; and this wil. give rough idea of spresd of
educaticn in this district. In 1855 there were thirteen
Mmnicipalithes® coe each in Sstara, Wai, Rahimatpur, Shingsnapur,
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Karasd, Vita, Mayani, Fusssavali, Mhasvad, ashta, Islampur,
pandharpur and Sangola tom. The following Table los. 4(i4)
and & (111) will give a fairiy yood distribution of habitations
into urban and rural areas and ecucstional facilitles provided
by the indigenous schools in the district of Satara in 1855,

TABLE No,
Table showing Indigenous Fducation
in urban area.

SR I SPGB Gy S S Sl 0 Sl Ws S0as S Sen M e W Sy 9y 5000 Slge 05 e SBs Sl Mgy Mep e ey Dl 008
Sr. Neme of No, of No.,o0f Total No.of Avew Towns
No, Taluka toms towns Schoo- gq:- without

with iz in ils in pupﬂ. irdige-

Schools all g-r nous

toms Sehoo- che schools
, 1s ool
1. 24 | 3. | 4 5¢ 6. 7o 8.
AW B s BN 2D s NB e Aiee L0 Mus TG0 AR SNOR EUR TS PRE0 KHen 205 LR Sas gt Fa Wiap S0k SBep 20000 RDAD DG Bk AR Nan S AN
1. Koregaon i 1 4 92 23 0
2. Tavgaon 0 0 0 00 0
3. Karad  § b § 1 45 45 0
4. Vvalawa & 2 2 3 76 25.3 0
Shirala

S5s Satara 1 1 13 604 46.5 0
6. Khanapur 3 1l 1 4 46 2
7. Mjspur 0 0 0 00 0
8. Khatao 2 1l 2 5 25
9., Wal 1 ) § 10 310 A 0
10. Pandharpur 2 2 9 237 24 0
11. Jacld 1] 0 4] on 0

- W e e W S W W B o E N W " R® PSP % e

Data in Rural 1684 126 151 2705 18.0 1556
m‘-.oﬁo.uo..o.pnao..no‘oo--t..‘..

Grand Total 1697 138 194 4145 21,39 15%9
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From Table Nos. (4 (13) and 4(411) it &s clear that
of the 194 indigenous schools, 43 were situated in the urban
area and 151 in the rural arcas in the district of Satara.
Table No, 4(ii) rouveals that in thyee towns vis. Puse-Savali
and Maysni in the taluka of Khanspur and Shingsnapur in
Khateo had no indigenous schools. There may be one possidde
1ity that in these towns the Govermment would have started
schools. BRit the contempo-ary records showed that except
Vita there was no Govermment school either at Fuse-Sqvall or
at Shinganapur wvhere the Mmicipalitices were in existence,
This i3 indeed incredible matter as to how the politically
and socially advanced people in the municipal ares would
lead their uvu' without having a achool, This creates
doubt en the gquantitative aspects of the surwey. However,
the descripency observed here may not materially affcct
quaiitative asscssment of the state of cducation in this
district, This aspect of the survey will ggain be discussed
in detsil in the following pages of this chapter.

Ihe 43 achools located in the urban arca had as many
as 1440 pupils. This gives an average of 33.52 pupils per
schcol. On the other hand in the 151 echools, situated in
the rural arca of the district had 2705 pupils giving average
of 18 pupils per school. In urban area the average pupils
per school was greater than that of the school in the rural

(swd he
arveas Apathy of perents towards educattcnl\ucubad to the
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low averages in the rural area, while educational conscious-
ness in city people attributed to the high aversge in the
urban area, The column No, 8 of the Table Ko. 4 (111) shows
talukawise breakup of the 'average pupils per school'.
Considering 18 as the standard average of the rural district,
the schools in the talukas of Khatao, Wal and Pandharpur with
26,3, 23,2 and 25.6 averages, respectively were in better
position as a metter ol strength of pupils, whils schools in
Koregaon, Karad, Satara, Khanspur, Mjapur with 15.7, l4.4,
15.8, 15.6, 13.9 averages respectively had poor strength and
the schools in the talukas of Taragaon, Walawe and Jaoli had
strength of pupils just equal to the district aversge. Thus
of the 151 schwols 77 or 51 percent schools were in better
position as matter of stvength. This implies nearly 50%
schools in the district had poor strength. This low averages
in the rural arez sttribute to the facts that 'education in
those days was not popular among the messes for the various
reasons and it waz not nade compulsory by the contemporery
rulers.'

In the rural area of the district of Satara, 1664
villages haa 151 indigencus schools, giving an average of 1l
villeges per school, as against gross average of 8.7 of the
whole district. The district gross average is less than the
average of its rural area. This indicates that the mmber
of schouls in the rural arm i3 relatiwely less axd that
accounts for a higher rate of average in the rurel district,
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It is obvious that a large mmber of schools with a fev
towns in the whole district may attribute to the lew rate
of gross average, This nceessitates to review the data
at the taluka lewvel on the basis of urban and rural
consideration, with a viev to understanding the atate of
education in the rural part of the talukas. Of the sleven
talukas of the district, three (viz. Tabzaon, B japur and
Jaoll) were exclusively rural end rest eight (Satara, Vai,
thatao, Pandharpur, Khanapur, Walawa, Karad and Koregaon)
were partly urban and partly rural. In the colusm No, 9
of the Table No, 4(111) gross average villages per school
(average computed from all the scho'ls :ln‘;taluka
irrespective of division into urban and rural areas) in
cach taluks 18 shown. According to the hypothesis stated
above in the changed situstion, the gross taluka aversge
should have deen less than the average rate of the same
rurel taluks where in a greater mmber of villages were
wvithout schocls. ZThis has been shown in the following
table
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1, Karad 8 8.6
2. Walava 6 6.6
3. Satara 546 12,6
4. Khanapur 8 8.4
5. Ual 8 34,0
6. randharpur 8.6 15.0
7. Koregaon 2.9 34
8. Khatao 14 17.0
9. Tawgeon 18,7 18.0
10. Jaold 48,6 48,6
11, BMjapur 747 7.7
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The figurce for the taluka gross averages and
taluke rural awreges of Karad, Walawa, Satera, Khanapur,
Wai, Pandharpur, Koregaon and Khatao Taluka wore (8 and
8,6), (6 and 6.6), (5.6 and 12,6), (8 and 8.4), (8 and M),
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(846 and 15), (2,9 and 3.4)and 14 and 173 The fully rural
talukas of TaWgaon, Bijapur and Jeoli had the even avarages.
respectively. Even in the changed situation the hypothesis
stands valid, Thus it can reasonably be concludded that the
spread of indigenous schools in the rural area of the
district of Satara was lower than in the urben area. This
hypothesis indifectly suggests that in an educational plamning
vherein principle of the removal of regional imbalances ia
sought, it is meaningful to divide the territory into urban
snd rural areas. €tven at taluka level overall average does
not give tryue state of affairs of the whole taluka.

The different parts of the district exhibited
variations in the provision of educational facilities, The
extent of diversity in aversges could be sesen more or less
in different talukas. Koregaon with an average of 3.4
villages per school had the highest educational provision in
the rural part while Jaoli with an average of 48,6 villages
per achool had very poor educational facilities., Unfavourable
geographical aspect of the Jaoli Taluka may be one of the
contributory factors for its educational backwardness. In
overall district of the 1684 habitations in rural part 13556
or about (94.4) percemt were without schools and only about
.5 percent villages hed educational provisicn. The
corresponding figures in urba: area were 77% and 23%
respectively.
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The Rose's Survey Report on the Indigenous schools
in the district of Jatara gives detailed account of the
scholacs in the schools of the time. The report deals with
38 castes of pupils and is useful to understand the
positicn of education én different commmities by the year
1855, It also throws light ou the social conxditicns existed
then in the district. The data at hand were so classified
a3 to reveal various aspects of education of the times

such as (1) pupils » their castes » sex, (11) teachers «
castes «» qualifications « remmeration = sex - cosspolitan
nature, (111) curriculum methods of teaching ~ school
routine wvork, (iv) bhuilding accommodation, (v) cost of
education, (v) extent of education. Besides the data at
hand from the Rose leport, some other references of the
time wers also taken into consideration to make discussion
on those aspects more effective and meaningful.

The data provided in the Survey Report are classified
on the basis of religions and castes of pupils. In those
days pupils from the Hindu, the luslim, the Jain, the
Zoroastrian religions attended the fixxiigenous schools., No
Christian pupil seemed to have enroled his name in the
indigenous school. There must be two possibdlitics -

(1) none-existence of the Christian community in the district
or (11) though it was in existenoe its pupils must have
joined the school, run by the Christisn mission, instead of
an Indigenous school, An evidence found in the special
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census of 1848° revealed that there existed Christisn
(Portuguess) community in Satara Peta (taluka) only and the
number of families and of their members were 8 and 23
respotgively. Thus 4t follows that the scoond hypothesis
can ,be,\vand as thers was a separate siasion school

established as carly as 1834 in Satera. >

Education of Gizls 3

In 194 Indigenous achools of the whole district, the
mmber of pupils was 4145, There is no mention of a girl
pupil attending any of the indigenous school in the distriect.
This is by no mcans due to hurry or omission, The common
schools were meant for boys only, However, there is one
plece of information that could be found in the Dairy of
Raja Pratapsinh Satara (in 1831)% The relevant portion of
it is translated into Inglish : "(Raja Pratap Sinh) showed
his disapproval to the act of his uncle who sent his daughter
besides his son to school, by mentioning that girls must not
be sent to (common) schools and affirmed that it was good
to teach the girls at home with other ladies.” Fyrom this
two things follow : (1) Thers might be in practice the
domestic system of education for girls in the district. But
in absence of sdaquate evidence this aspect camnot be
ascsrtained, (1i) Though it was not in common to send girls
to mixed achools, the concept of female education was taking
root atleast in the mind of the 'elites' of the :1./

§

\
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S0 faxr as the data presented by Rose in his Surwey
Report of the Indigenous Schools in Satars District, it can
firmly be stated that no single boy from the depressed or
the Scheduled Castes commmity attended any of the Indigenous
schools. Though there wvere a few instances in some part of
the Bombay Frovince, end particularly in Gujmth.s of
separate schools for the depressed classes or in recently
evolved term what may be called the Scheduled Castes, it is
doubtful vhether a similar type of school was alao in
existenoe in this district. It is not necessary to enter
into a full account of the caste system  Further than to
observe in brief the social conditions wvhich mede them
educationally handicapped. OUn the one hand these commmities
were looked down upon as one of the lowest classes of haman
beings and it was reckoned as an act of defilement to touch
them under the strong prevelance of the caste system of the
times and on the other being reduced to esonomical, social
and psychological distressful conditions due to the
persistant hard pressure on thenm, generstion after gemeration,
by the upper stratta of the hicrarchy, the depressed classes
did not recognise any necessity.f - education and remained
ignorant i{n all the ages. If education means enlightsnment,
it is a glaring fact that the Indigenous schools of the
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times failed to take initiative in waging war a;ainst the
enemies of human race - the rovelling superstitions, cruel
umlyammthemmum. In this respect
R.V. Parulekar observed as follows, "on the vhole it may be
definitely stated that in the Indigenous system of educgtion
prevailing before the missionaries and the British

odmini stration started their own institutions, the depressed
(or untouchable) classes had no access to schooling. They
werc, as a rufe, not allowaed to attend the indigenous schools
vhatever might be the caste or creed of the teacher., Tredition
held then back with en iron hand, allowing no exception under
any circumstances whatever. In this prohibition all castes
joined hands and the Brahmin was only one of them."® It is also
evidenced that even the mission achools in those time observed
spirit of caste distinction in their schools. Howewer, in
some of the modern primary schools of the times the
untouchables were given admission but they were given place
outside the school. The caste ridden teachers could not
touch boys. Thus indigenous education failed to bring about
change 1:: behaviour and outlook in pupils and parents,

However, the policy of the British Government towards the
caste system was progressive. This is evidenoed in the
following statement of the D./.I. : "Our first step in this
movement should be not to allow separate low caste schools,
but admit all into our schools without reference to caste

or class. True education knows no castes."’
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Education of the Mohamedgns &

Of 4145 pupils in the whole district, 117 (o 3V
belonged to the Muslim Commmity. Only two achools seem to
have run by the Muslim community i: the district, éne at
Ashta teluka Walawas and the other at fhalvani taluka
Pandharpur. loth the schools had masters and all the pupils
were fron the Muslim commnity, The curriculum of these
schools consisted of Arabic, reading and writing of Persian
ard Arabic. FNot only the number of schools of the Muslim
wvas meagre bdut also the number of pupils attending schools
was scanty. 7This indicates, in the maiy, high illiiteracy
rate smong the Muslims, A contemporary plecc of informatiom
supplied by Frere the first Comissioner of Satara also
supports this view, shen he writes : "throughout Bljepur snd
its neighbourhood I could not find a single Arabic scholar
competent to give any trust-worthy account of the volume (in
the litrery of Mjapuc)"® After the fall of Adilshaht, the
glory of Btjapur empire began rapidly to wane and the efforts
made by the Sultans or private individuals to erect and
endow educational institutions became much more rare in course
of time. In the district the cstimeted population of the
Muslims was 476147 in 1855 conetdering the 117 mislim pupils
in the school it can be said that only 7% boys of school-going
age were in the achool as against 182 of the whole Hindus,
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Of the 4145 pupils in the schools, pupils from Hindus
ware 4024 and that of Islam were 117. The number of pupils
from Zoroastrian was only 4, The break-ups of the pupils
of main castes and religions are shown in the following
Table No.4(v), The ‘others®' included Jangam (10), Rajput (11),
Dhangar (18), Carpenter (19), SGurav (14), Panchculasi (33),
Gosavi (7), Zari (2), Lonari (3), Kumbhaxr (6), Goluk (6),
Jingar (1), Mali (1), Swaasa (7), vwasherman (2), Texrgool (7),
Barbar (7), Charkalsi (2). Thus the total of these pupils was 156,

ZABLE No, 4 (v)

Education among the pupils of various castes
and religions - 1855-36.,

eSS untBalBunEBes!  aniBonilce Eles ManEiusen el KB Mias M M et
8r. Castes of No.of Pupils % to the total Rumberxr
No. Religion of pupils
1, JBralmins 1632 39,00
2, Kunabi 1184 30.00
3, wani 550 13.00
4, Tailors 164 4.00
$. Gujar es 2,00
6. Goldsmith 54 1.00
7. Jains 87 1,00
8. Fosti 44 1.00
9. Sald 52 1.00
10, Kasar 46 1.00
11, Others _1s¢ 4,00
Total Hindus 4024 87,00
Islam 117 3.00
Zoroastriasn - | 0,00
Total all cestesc 4145 100,00
a nd Religions
T anllen

iRk Ben Ll W I

The data compiled from the Survey Report)
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Among the scholars of the Hindsy Commmity as a whole
about 40 percent belonged to the Brahmin Commnity.,
Considering the fact that the irshmins formed 6 pecjent '
of the Hindu populaticn, thexe is nu doubt, that they took
advantage of schoola to & considerable extent coupared to the
other scctions of the lindu Cczmmicy."".’ The W of their
high percentages in schools was that "it is disgreceful for a
Brahmin to be unsble to read and write 30 that a wegard for
the credit of their order is a strong inducement to acquirement
atleast rudiments of lcarninge With this is combiged desive
to qualify themselves to earn a livelihood."'! The other Hindu
castes figured prominently in the mmber of pupils attending
the indigenous schools of the time were the Vanis, the
tailors (Shimpi), the Gujars, Jaim the Goldsmith, the Salis
the Kasars and the Koshtis, This imdicatec that pecson who
indulged in trade and the higher profession recognised the

fmportance of education.

n the other hand the Kunbis or Marathas population
formed about 50 percent of tha Hindu population, but the
percentage of their pupils who attended the Indigenous schools
of the timcs was meagre and appaling. They were educationally
backward. The remaining castes such as the Dhangars
(Shephards) the Carpenters, tha Jingars, the Jangams, the
Gursos, the Barbars, the washermsn, genczally the poorest
weres most ignorant.
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 The facts and figurcs, revealed in the Survey Report
clearly show that the major bulk of the pupils in the
Indigenous schools of the time came from the Brahming the
Wanis, the Tailors, the Sali, the Koshti etec. or the advanced
and cormmities generally enjoyed in trade and commerce.

It is pertinent to observe educational condition of
Kunbis or Marathes in other districts of the province. Through
out the province the Kunbis or Maratha remained educati:oally
backward. They could not teke advantages of the schools to

“.
the extent of the strength of *f.fpopuhum. The contemporary

reports gave causes of their backwardness. The main casuse
given is the dire poverty of this class. lMahatma Jotirao
Fhule also observed the lamentable position of this class and
propagated free and compulsory education for the educational
welfare of these pepple.

In this respect a picee of information in ennual
report of the Hoard of Education for the year 1840-41 can
be found. It states, "Byt the mmber of cultivating claass
in school is comparatively small, The hindfencu are twoe
fold, a want of an apprehension of the benefit of learning
and real need to the parents of the services of children in
keeping flelds, tending cattles and such like labours,"t1 A

The Teachers :
The nunber of teachcrs so far returned in the Survey
Repoxt of 1855 in all the 194 schools of the district, wvas
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194, This gives cne teadher for each school in the distriet.
As a mattey of fact there was not a single multieteschew
school in the district. Shastri in his wveturned specificslly
mentioned i "Thewe doss not appear to be any instance, in
which tvo teachers are employed in the same school.*}? Thus
all the schools ropoxted in the Survey Report were single
teacher schools. Of the 194 tsachers 138 or 71 percent were
from the Bralmins, 16 tailors, 14 Marathas or Kunabls,

S Jains, 4 Vanis, 3 Muslins, 2 in cach casts of the Berber,
the Jangam, the Dhangars end the Guraosj and ooe in each
Kolk, Gosavi, Gondhall caste. Thus it can be seen that the
' majority of teachers in the indigenous schools of the time
cans nainly from the Beglmin commmity, the priestly (Gurso,
Jangem, Gosavi), trading and bdusiness commmities, Howewer,
it can be inferred that though the majority of the teachers
vere from the IDrahmin commmity, peo:le from other castes,
though in insignifieant proportion, employed themsslves in
the teaching profession. The other glaring feature of the
toachers of the time was that not a single lady toacher vas
on tiw staff of the schools. It is fact that in those days
education of girls wa: virtually noglcoted as a result no
girl found opportunity of education and of hud/\temhm
Thexe 48 no podnt in discussing the matter at length,
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As already been stated elsevhere the common schools
wvere open to all the communities except the depressed
classes, Although most of the achools were »un by the Beahmin
teachers, they admitted pupils from all the caste - Hindus,
the Muslims, the Jains to their schools exocept depressed
classes. Similarly the Rrghmin pupils also joined the
schools belonged to the teachers of the other castes. For
instance, though it is not lone, in the taluka of Talgaon a
school belonged to the Brahmin teacher had 7 Brahmin pupils
and some pupils from other castes Hindus, while a school run
by the Maratha teacher in the same locality had a Brahmin
pupils with other pupils of different castes. At Uran 2
Beahrkn pupils attended school run by the Brshmin tescher
while the corresponding mmber of the Bralmin pupils who
attended schools belonged to the teacher of the Kol caste
vas 5. There wasca number of such cases vhere from it can
be observed that the Brahmins sent their children to schools
belonging to teachers of the Koli, the Barbar, the Tailoers,
the Jains, the Maratha cmtin or vice-a~versa, evens
though there existed in the same locality the other school
run by the Brehuin ecmamity. Thus it seems that in a
village or town having more than one school run by the teachers
of the different commmities or castes, the people of the
time would have taken into consideration merits of the
teacher rather than the spirit of caste~affinity while
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selecting the schools in village or town for their wards.
Howewer, it could not be denied that there might be a
nunbear of other considerations in the minds of parents while
selocting schools for their wards such as geographical
proximity, fee foncession, accommodation, personal relatione
ship, unhealthy competition among the teachers ete. But
sufficient data ave not avsilable to give justice to all
these points. Any way it could not be ignoved thsat in those
days the merit of teacher wes onc of the important end
influential factors in the minds of parents in selecting
schools for their wards. There vas good mobility of pupils
in all schools rm ly teachers of differemt communities,
legving aside the point of the depressed classes there
scemed to bde cosmopolitan spirit in the field of education.

Qualification 3

Rose failed to mention the qualifications of
teachers of the time, However, a pieee of information on
the qualification of teachers of indigenous schools can be
found in a brief report of leosabeb Mehadeo Gowind Shastri,
The Deputy kducational Inspector of the Ist Division, He
mentioned : “From the very nature of instruction imparted
in these schools, it is very easy to form some {dea of the
abilities and acquivements of those by wham ticy are managed.
All the teachers of the Indigenous schools with perhaps a
few exceptions, are poor uneducated men, who are not fit for
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any other employment and who take-up the avocation of
teachar as a casual employmont and are alike destitute of
experience and special preparation for the task. From this
it is natural to infer thet such men will do the children
a very great deal siore harm than good by instilling into
their minds absurd notions vhich it is almwost imposaible
to eradicate."}?

It i3 true that most of the teschers were not
qualified and properly educated persons. There were no
training colleges to train the teachers; and the State did
not lay down any qualifications for a teabher. The laisses-
~faire system in education field gave an opportunity to any
aspirant individual to stert a school in any locality. The
nature of curriculum was so simple that it hardly required
by any specialised training of teaching, But these factors
eould not be ignored while considering the qualifications
of teachers. It is better to say that the qualifications of
the teachers of the times wer: suited to the time and were
in keeping with the necds of the gtents of the syliabus,
Bven in England during the contemporary period the status
and qualifications of teachers was not superior to that of
Indien teachcrs of the time, It will be interesting to

review the views of Mecaulay vho expressed in the Houmss of
Commons on April 18, 1847 on the position of the school
masters in common schools in England, He expressed, "The
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masters, the refuge &#f all other callings, discarded foot
men, mined pedlars, men wvho cannot work a sum in the rule
of three, men wvho cannot write a common letter without
blunders, men who do not know whether the earth is a
sphere or a cube, men wvho do not know whether Jerusalam is
in isis or America. And to such men, men to whom, none of
us would entrust the key of his cellar, we have entrusted
the mind of the riaing gencration.”

i1f one weighs the contemporary views of Reossheb
M.G. Shastri and of Mecsulay on the qualifications of the
teachers in common schools of the times, ane will find
common features in he both countries, They were in keeping
with the needs of the time, Thus there is no point to
oprose over this contraversy,.

Egolyments @

1t was pointed out arlier in this chapter that
the pupils in the Indigenous schools of the times recsived
instruction by paying nominal fees to the teachers. Rose's
Survey Report on the Indigencus schools in the distrioct of
Satara also gives schoolwise monthly rates of fees.,
The following Table Nec. 4(vi) gives information about the
total monthly emolumsnts and average emoluments received by
the teacher in cach talukaj the data are classified from the
facts given by Rose in his Survey Report on the Indigenous
Schools of Satara:-
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IABLE Yo, 4(vi)

Table showing extent of emoluments received
by teachers in the Indigencus schools frem

the tuition fecs, in the district of Satara
in 1888.86,

¥o. Taluka teachers received by

» AS, . Rse AB, Ps.
i el Ensiien e iBas M ilas i gl as i

Sr, Name of the No.of Monthly amount Amx enolument
Smonenly)

1. Koregaon 28 ¢ 14 ) a 13 4
2. Tasgaom 10 a7 14 0 a 12 7
3., Karad 18 38 13 0 2 ® 4
4, Vvslawva 32 a2 6 0 2 F
S, Satars a3 1a¢ a 0 ] 6 4
6. Xhanapur 18 81 S 0 a 13 1
7. Bijapur 12 as ] 6 F S 9
8. Xhataso 11 4 12 0 3 ¢
9. Jsold S 20 8 0 4 ?
10, wai a3 128 14 ° s 1 9
i1, Pandharpur 20 67 3 ¢ 3 7 a
RSN Y N R S N R

Wienit s Kiige Sanian a8 an Do i un Maofiles S8 en S gniliens St e Mlay Ses Man Wl S8 an B el an Siie SR np Ml a3 aniiSen Sy Diae S0en il

Source 1 Table computed from the data of the Rose Report.

From the Table No, 4(vi) above, it is clear that the
consolidated monthly income received by the 194 teachers was
R8,.671-1«3 and the monthly average emoluments of a teagher
vas in fact 3-.7-4,
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From the cata it seems that the monthly rates of fees
varied, from school to school, ran.ing from one half ama
being the minimum to Re. 1/- the maximm, ixcept one, all
the schools in the district rccevied -from fecs in cash. In
& solitary case of oue school, fee was reoeived in kind
being one seer of Jwar per head per month. Lven in the ssme
school rates of monthly fees ware not even. This naturally
follows that the pupils in the Indigenous schools were
charged in keeping with the financial position of parents.
Besides regular fecs in cash or kind there was a custom of
the time to give gifts to school-masters on different
occasions. But the details of items are not available in
Rose's Survey Report. However, it could not be denied that
the system of the occasional payment to the teachers was
altogether not in vogue in this district, Even in of late
days in village school run either by the Govermment, the
Mmicipality, the Zilla Farishad or Voluntary Agency people
offer, though not invariably, a coconut, a fev betal leaves,
a betelenut, a little smount of rice, 'Halad® Kunku fried
poéet axxi cash to the tcacher on the occasions of admiasion
of their wards for the first time, to school and on the
auspicious day of 'Pati Pujan' or ‘Slate Worship' held ewery
ycar on the lst day of the Hindu Year (Gudhipadava) and the
Dasara (on tenth day of Ashwina)., Thus teachers in Indigenous
schools of the times would have received their remmeration
partly in fees and partly in gifts in eash or kind, But for
vant of adequate data the extent of gift to teacher could not
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be computed. However, there is a piece of information which
throws light on this aspect. MG, Shastri in his forwarding
letter on the rctuzns of sarveys observed "I think that
many of the Hindu teachers with all their perquisites and
payments of every sort do not receive so much as Ns. 50/« a
year. This will show that the position of the village teacher
13 a very humble one and his office in consequence 1s not
eagerly sought after."” Shastri alluded that on an average
the anount of total emoluments of tcacher in a year was about
Rs, 50/e, It can be presumed as ks, 50/« p.a. The teacher's
anmial emoluments by way of fees comes to R8. 41«60 at the
rate of R8s, 3=7#4 p.m. as shown in Table Ko, §(vi). Actually
he received more than RS, 41+8-0, This ‘more' above the
regular emolument received by way of fees can be considered
as the amount of perquisite paid in cash or kind or both by
parents, Thus it can be concluded that a teacher in an
Indigenous school of the time in this district was on an
average recelving in a year an amount about RS, 41/« by way
of fees and about Rs. 9/« on account of gift in cash or kind
or both. How the question is whether the remmeration pald to
teachers was adequate to meet the vants of his family and
vhether the profcssion was remmerative, These questions cen
be replied to by reviewin: price levels of commoditiaes of the
time and contrasting the wage rates of the distant times, It
need not be pointed out here that during the middle of the
19¢h centwry in terms of Economics, India was lingering in the
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self ‘sufficiency stage'. Life of common man was simple
and thelir wents verc a fow and no compulexity of tha present
world had touched to comon man's life, Whatever produced
was consmumed., Agricultural production, being main and sole,
in relatiocn to population, was in abundance. Conssquently
the prices of the coamodities and staple grain were cheap
and within reach of the coammon man. For instarce “in the
district of Setara the rupee price of millet which was the
stapple grain of the district was 70 1bs. in 1855 while the
rupee prices of the wheat and rioe vere 59 lbs. and 31 lbs.
respectively., During the period between 1840 to 18355 the
rupee prices of millet, wheat and rice varied from 58 lbs.
to 70 1bs., 64 lbs. to 59 lbse, 15 lbs. to 31 lbs.*
rvespectively. Thus, the prices of the commodities showed
domward trend. Considering the price of rupse for staple
food, and average sime of family of about § menbers of tha
time, 1t could be inferred that the teachers average monthly
remmeration amounting to Rs, 4/« was not below subsistance
level.

Now in order to answer the second query it becomes
expedient to reviev the rates of wages prevalent in those
days. The iragcmratoa for a carpenter per day was 84 annas,
for a blacksuith 5 § annas, for a bricklayer 4k snnes, for
a nason 6 § aonas for an unskilled laboux & anmas, Teking

sverage monthly salaxy of teacher at Rs. 4/« inclusive of
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gifts it gives an average wage of annas 2 and 2 ples or
(about 13 nPs), This means the rammeration of teacher who
was educated person in village, was undoubtedly mesgre, poor
and was just equal to that of the unskilled, iliiterate
labour of the locality. Thus there i{s a grain of truth that
the tcacher was low paid. As a matter of fact money was never
held as deciding sole arbitrator in Indian life. More than
that Indian culture attached importance to social service,
sclfesacrifice and devotion to duty, Traditionally teaching
was profession of the Brehndns who propagated education
gencration after generation not in expoeuticn' of any mtu'y
value of gain but with a view to discharging a 'social debt'.
A similar observation can be found in the Wood's Deapatch
(1854) ‘Throughout all ages learned Hindu and Mehomedans have
devoted themselves to teaching with little other remmeration
m:m»&mm’.’“”it is no wondexr then that a large
mmber of Brahmins came forward with sense of duty to uphold
the cmuse of education of the rising generation.

It 15 evidenced from the Survey Report that some schools
vere held for a perlod of six months in a year, This indicates
that these schools might have been run by the teachers in
their leisure time such as period after harvest. In such cases
it can naturally be inferred that the teaching profession was
held by some people a3 avocation wherein the matarial gain was
held by subsidiary. One has to take into consideration these
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aspects of education of the times while gauging the salary

of teachers of the Indigenous schools, It is also interesting
to note that although the average income drawn by teachiayg

in the Indigenous schools was meagre the average salary of the
teachers of the Government schools of the time was not
significantly high. In this context a piece of information
can be found in the report of the iaducational Inspector of
the Deccan. He wrote : “But the masters of Indigenous schools
are not dependent alone upon these fees. They receive from
time to time presents in kind as well as money, from the
parents and children so that in this way their income is about
equal to the income received on an average by the Masters of

the Government Vernacular schoolu."l‘5

Curriculum

Of the 194 Indigenous schools in the district two were
exclusively run for the Muslim pupils and the rest 192 schools
were attended by both the Hindu and the Muslim boys. The
contents of the syllabus of the Muslim schools was consisted
of reading and writing of Persian and Arabic in schools at
Ashta end Bhalavani. The Hindu schools formed iss syliabus
to include -~ items such as reading, writing of Modi and/or
balbodh, Multiplication of Arithmetic er Arithmetic of
fraction or Integers, Rule of three, or common Accounts. A
plece of reference could be found in the evidence cass of
Vithal Narayan Pathak, the then Head Master of the (Government)
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High Sc¢hool, suau. bafore the Fdsxetion Commission, 1882,
He narrates, * "’Thnthramhsmmmmmy
efficiently taught in these scho:ils. Ths nmerous natiwe
tablas » Multiplication, fractional of Veights and Measures
and of Monsy - which are comnitted o memory befose lcarning
mmeration o fractional and good meny rules of practice and
of.nmmmmwm.metanmd?-ofau
achools veady, practical and socomplished accounts.” The
readiness ease with which they work out without the ald of

a slate or a slate or pencil a sum of practical srithmetic
(1.¢. intsrest, discount, percentsge etc.) will put to sheme
a seniow wrangler from Cambridge. These tables which awve
easily loarnt by youthful minds, serve at the time to
styengthen their msmory., This mey bDe ene sids of the shisld.
The other side which according to MG, Shastri is gloomy and
dark. In his cursory veswliks on the returns of survey
Shastri obserwved, "1 had opyortunity of visiting and examining
sy of the Indigencus schools in most of which the
foatruction secmed to me €0 be me¥e parrot work, no attempt
baing made either to intereat the children in their studies
or to teach then to think,"” Both the observers were sczvants
of the British Government and had long sxperiente in the ficld
of cducations, Bt they had taken the extreme views on the
working of the Imigencus schools. It is obwvious thet in
those days pen and paper were not available., Under the
eircmstanccs the achools of the time had no other alternstive
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it to be more practical, With this end in viev the old
mastars aimed to acquire the ability to calculate sums
orally with speed and precision, All the ultiple Tables,
poems and even the paragraphs of prose were on the tip of
tongue of the pupils, It is true that all these wore not
useful for all the time, But the want of books, the pupils
had to store in their memory all these for the use & the
future., One must take into considerstion the comntemporary
cirametances under vhich the schools functioned. Thus there
is not point to discuss this feature at leggth as X,.V.
Parulekar has already poured oil en this trouble vater wien
he obsexrwved, "A wholesale condemation of the course of
instruction is not, therefore, just and propar. The aim of
the course was low compared to vhat we may have today. But
considering the circumstanoes of the time and the needs of
the people in those days the course of imstruetion in ‘common
schoola® certainly does not deserve to be styled as useless
or mam."“

Methods of Tegching ¢

It 48 relevant here to revicw the method by which
pupils were taught in schools. It need not be pointed out
here that no t.aching aids were used by the teachers of the
time. It is very interesting to note the sarciiastic remarks
madc by Pathak, He writes, "There 18 none of the complex
organisation » class rolls, marks, ranks, timee-tables,
apyaratus excapt the inevitable chhadi (cane) S O
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iumplies the learning was passive, one sided and unpsychological.
But this was not so; anx. could be evidenced from the routine
work of the school," The instruction was given by the Pantoji
(school master) and some of his senior puplls. Thore 48 a
rough attempt at the divialon of the schools into classes, boys
of the seme attainments being made to sit iun one line and the
most advanced students in front of the Pantoji. The boy is
spent in copy writing and learning the nmumerous tables and in
the case of advanced students in working out arithmetical
examples and problems, At the end of the day, the whole school
recites in a loud tane, with the “entoji end all the boys
standing, the ‘Faravacha' i.e. tables etc. vhich is very nth
and enlivening exercise to the little children., This
discription of the routine work of the Indigenous Schools of
the time brings home many modern concepts of teaching. The
classification of pupile sugzests divis ion of students on the
basis of intellectual level or attainment : in lcarning,
writing came before reading. Though there was no timcetable
in those days, the lessons were graded and given to different
groups of stiklents in sct:0ol hours, at the same time, This
wvas encouraging and inspiring to the brilliant students. The
writing, reading and recitations were practiced in class. Thia
sugeests varietics of ways that the tcacher employed in the
teaching and meking the matter more effective., This also
removes the drudgery and monotoyy. Atthemdofehoacw\
day, the Paravacha or chorus wrecitation of pocms and -

fiz
oy
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arithmetical tables implies learning bv participation. Teaching
by the fellow studcnts to class relieves the burden of teacher
who can find time to teach some other group of students either
of high calibre or of duller pupils. In spite of all these,
there was rule of cane over the class. It was philosophy of
the days that the punishment was necessary evil, ‘'Spare the
cane and spoil the child was motto of the school life. But

it is observed by many that the cane was used vith a sense of
affection and for the wellebeing of pupils. In short, the
life in Indigenous school of the times was not as unhapyy or
monotonous, yndisciplined as one might infer.

Booka 3

It 48 quite certain from the contemporary references
that printed bocks were not used by most of the students in
the Indigenous schools by 1855, Even the modern slate,
pencil were not in existence in those days, According to
V.N. Fathak, the use of printed bocks in the Indigenous schools
started i{n the later periocd. Some of the modern Indigenous
schools established by young men brought up in the state
schools, teach in addition to the subjects named above
Balbodh (printed characters), reading ard writing and use
of the state series of reading books. A little goography is
also taught. The curriculum of the Indigenous achool though
simple was suited to the age and needs of the people. The
mmber of pupils in school was so meagre that it m:m of



individual teaching rather than modern class teaching. So
all the modern concept could not be made applicable to the
past.

Buyllding 3

The Survey Report is silent about the building
accommodation of the Indigenous schools of the time, However,
a pioce of information in a casual form in the statement of
M.G. Shastri in his forwarding letter supplies the nature of
building sccom:ocation in general. He stated, " With regard
to the places in which these schools are held, 1 have
obscrvedthat in most cases they are of the most wretched and
miserable character. It is wvery painful to reflect that
parents generally select a place for a school in the most
neglected part of the towmn or villgge without sny regard to
the health and amasement of theix children who are to spend
several years of their 1life in it," It secms from the
above reference that most of the achools were located in
dingy, unhealthy places. Generally the village community
offers to schocl its public huildings such as village temples
or mosque or caravansary or ruined house etc, Farticularly
in Indian 1life it has been observed that common properties
are things of neglect and they are not kept in oxder amd in
good conditions., « lack of servant to clean the place of
school mekes it dirty and ugly scens, These are common
features of village schools and that can be found cven in of
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late days. Thus there is no exaggeration in the statement
of Shastri who had an opgortunity to receive education in
the Deccan College housed in commodious aildings with a
beautiful garden in clean premiscs.

Not only the premises of the scho.l were ugly sight
but the cgpacity of the building to accommodate pupils in,
it scems was limited, This can be seen from the fact that
that the average number of pupils entexing the schools and
the leaving the schocls was on an average the same with
insignificant difference. From the Survey Report the colusns
the averages of the mmber of pupils entering school and
leaving are computed and shown in the following Table No,
4 (vi1),
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Taila No, 4Svii)
Table showing range of the ent
and leaving the Indigenous ols in
1855+56.,
TR Eee TN S N SN B0 N0 BB SR SNy ¥ Wi S 500 B0 S0r s oo S5 o WS 4p liuk M On D05 Bes SEND Niler San S0 MU B B8
Srs Nape of the No, of Schools Aver Averoge Diffe-
No. tealuka wiich supplied No. of No. of rence

information :nmr- leaving

ER R0 Filew SR Sy o 29000 Stap Mo HPR NN Mivan Bing NI T R £ 1 B5es b ey Sae 2w 2ty Whan Wive TPOr NN WBe Ses Sl 09

l. Koregaon 14 62 63 .1
2. Tavgeou 9 27 26 +1
3. Kared 10 31 28 +3
4. Valawa 9 49 %  +15
5., FKhanapuwr 15 58 60 -2
6. HMjapm 10 27 24 + 3
7. Khateo 11 54 4 +13
8. Jacld 5 32 26 + 6
9., et 22 114 1M1 +3
10. Pandharpur 14 97 010 <4

| Total & 119 551 514 + 37
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(Saurce 3 ccthed from the Survay Report,
1935).
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Of the 194 achools only 119 schools reported the dats
on the mumber of pupils entering and leaving the schools. In
119 schools the mmber of pupils edmitted on an average was
551 giving an average of 4.6 pupils per schoul vhilet he
corresponding mumber of the pupils leaving the school was
514 with 4,5 average pupils per aschool. It has alrcady been
mentioned elsevhere that the average strength of schools was
21 pupils (Table No. 4.1) the average admission was 4.6 end
average nunber of students leaving the school was 4.5 There
is one of the possibilitiecs that the majority of schools must
‘have kept in tact the strength of schools by restricting
aduission approximatsly to the place of vacancies in view of
paucity of building accommodation. Though no other evidenecs
is found either in the Survey Report or in the observation
of Shastri to support this conclusion there may be some degree
of truth in it and it needs extensiwve study. It is obvious that
Inildings used for schools were generally ruined houses or
a room of private person or temple. The sims of the place
of school was really inadecuate,

Sou ¢

The modern concept of cost of education consists of
three elements- (o) institutional cost - Salarics of tcachers,
equipments, apparatus, library books, contingencics, buildings,
maintenance of play ground, building repairs or rent ete.,
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b) Student cost - tuition fees, bodks and stationery and the
incidental cxpenses, ¢) opportunity cost - loss of incoms by
r8tudent had be gone in for employment instead of studying.
When one has to compute educational cost, one has to consider
all these aspects of educational cost. But from the very
nature of school building, curdculum, m-thods of teaching,
discussed elsewhare in this chapter, it ias clear that the
elements of cost of the Indigenous achmiofthedmmnot
so complicated process., The schooleorganigetion of the time
was not 80 complicated process. The achooleorgamization of
the time was not—so very simple one and was carried out
without commodious building, equipments, pen, paper, bocks,
roll-call, time-table, cte.? The omly source of income of
school in these days was village commmity who contrilted
to school funds to the extent of tuition fees and occasional
payment in cash or kind for the services rendered by teachers
to their wards. Thus the aversge monthly cost of education
per pupil was Re, 0<246,6 Ra, 0+2+7 (annas #40 and pics seven)
equal to the amount of the tuition fee or yearly Re. 1-15
arnas or Rs, 2/~ per pupil (exclusive of perquisite) (Total
feas collected Ra. 671-1.3 enong 4i3% pupils) Wben the
duration of the course is of only one ycer the ycarly average
cost may be the cost of education of that course. But when a
course of study is more than one year the st of education
will be equal to the total expenditure involved during the
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complete course, Thus it follows that cost of education
varies with the length of the course of study. The data
regarding the legnth of course ih the Indigenous schools of
the time are not available. There was no classification, no
snaual exsmination, no gradetion. Some pupils left the
school earlier while othera remained in school for a lomger
period. In fact the words 'carlier’ o ‘lomger' do mot
suggest the definite period of time, R.V. Parulekar who had
studied with great interest the working of the Indigenocus
schools in the Bombay Province existed in 1820,2! threw
glaring light on the dark features of the Indigenous schools
obliterated in passege of time., According to him the length
of the course in 1820 was 3 years in the Leccan md«lzryeun
in Gujarath. In fact the Indigenous schools were conservative
in the attitude it logically then follows that the langth of
courss vas the same as in 1820s. In other words it can be
sssumed th:t the length of the course in the Indigencus
schools in the Bombay FProvince was of three years. But the
available data in 18558 of different nature prevented one to
assume the same length of course. In this contaxt two
veferences could be found to sugiest that in the Hombay
Province the length of course in the Indigenous schools in
18338 was of 5 ycars. Directors of Publec Instruction in
his report 1855 alluded that.2? The pupils in the Indigencus
school generally remain five or six years at school. The
Indian Education Commission - the Bombay Provincial Committee



\(Ogg 156

recorded its findings "A pupil takes at length Five Years
to go tiwough the complate course even under an exceptionally
good teacher."” Thus it cen justifiably be peferred that
the length of the courss in 1850Us in the Indigsnous schools
ndght bc of 5 yearss Thus the total cost of the whole
course in the indigenous schools would be about Rs. 10/«
calculated at the rate of about Rs. 2/« per annum per pupil.
The cost did not include the expenditure on books, paper,
pencil, etec, In the absence of the data ontis aspect i%
could not be possible to work cut ths expenditure on these
items. In abscnoe of the reliable evidenoce it could not
be said that there was no printed books in the Indigencus
schocls. Raja Pratapsinh had established at Satara a
lithographic printing press as early as 1820s, He had
established a good library at Satara. It was in 1855 a
1lithographic newsepaper was published in Satara. The Raja
of Satara used to purchase books from the Govermment
Dapository for his rural schools. From these evidences it
can be inferred that the printed books and papei were in
prevalence in some degres in the Indigencus achools of the
tima., But their extent, it is difficult to state.

In absence of the data on the 'student cost' it is
fair to hold the institutionsl cost as an index of the
educational cost, On this basis, the cost of ecucation per
pupil was also computed in the educational administration
report of the Government of the ""’f It has already been
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seen elscuhere that roughly averags income drewn by a
teacher from school was eaqual to the aversge institutional
cost which smounted to Rs, 50ie per s and included the
smount of perquisites. At this rate the total cost of 194
schools would be Rs, 9700/~ for the total mmber of 4145
pupils., This gives sn average of Rs, 2.34 per pupil sgainst
A8e 6@!1;523 in the contewmporary Government schoola. It 4s
obvious that the awtm!?:r boy cost in the Goveroment
:&oclmed'\amthonmm of factors such
as higher zats of teecher's salary, expsnditure on library

and equipments, etc.

Mexely the nuxber of schools and of pupils in them
could not give an idea of the extent of Lducation in the
district, Total population with the figures of literate
persons could, however, give sn idea of literacy. HBut in
the absence of the data one has to resort to some other
measure to estimate literacy in a society. R.V, Paruleker
while gauging the extemt of education {n 18208 in the
Bombay Frovinee devised a formula. In fact his formula is
based on the method of the estimates evolved by Sir Thomas
Mmroe who assumed that the mmber of children between 5-10
wers one ninth of the tota l population (1822) in Madras.
R.V. Parylekar also presumed that in the Scmbay Province @
population of children between 7-12 ycars of sge was one
ninth of the total population. Further he gave weightage
to the ratio in keeping with the length of the course in



the province. Thus by 18208 in Gujarath, sccording to his
findings, the durat fon of the course was of two years and
in the rest of Bombay Frovince it was of three years. Thus
he concluded that the ratio of the children of school-geing
age to the total population would be (1/8 x 2/5) -ggb’tow
Gujarath and (1/9 x 3/FS) = 1/45 for the rest of Rombay* '

province.

Here R.V. Parulckar's formula could be modified in
keeping with the aversage length of the course and average
age~range of the pupils in Indigenous schools. Average age
zange of pupils in the school of the time was 7«14 and the
average length of the school caurse was of 3 years, Now
the arux of the problem is that the figures of the population
of children between 7«14 is not readily available. However,
an interesting pilcoe of information can be found in the
Annual Admintistration Report of 1850-51, It is stated
“As the rule is often useful in practice, it may be well to
restate it, In a population consisting of many millions,
the children, from one day to fourteen years old, may be
taken at 42 percent. Three sevents (3/7) of these are
computed to be of school going age vis. from sewven to
fourtesn."?? Thus from the following data it 1s convenient
to eompute the extent of education under the Indigenous
system, in the distyict in 1855.56 @
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1) Aversge length of the course « 5 years.
41) Average age range of the pupils - 7-14 years,
11i) Total population of the district 10,0771 souls.

The following table No. 4(viii) gives the figures of children
attending schools and the boys ought to bde in schools and
their proportion ! '

TABLE o, V(viii)

Extent of Indig tion in
Satara District 21855‘56)

-oﬂommmmmaommw Mmmmmmwmn-m‘

Total
Population of ehild- kﬂ :"ﬁ» of
in eachoo
1 day to 1s the total
14 years lehool boya of the
O Wy Bl Nus Filop Hen SRS RG> SR BN SN SIS N0y S S Nbe BHan S0 e ey By 2w Elae Nikes A0 MG S Bhew W8
1l1in 2).88
14in 22
T B S0 I S S N S BB SR S B0 Sl Mg S V0w S S0y B8 o Mg M ap Sy 36140 S S0 Sa S0 BGS B9
Explanation :

Proportion of children between one day to 14 years
in the population of 10,05,771 in 1833

1,05,771 x §fy = 4,22,423  (42%)

Praoportion of children of school going age 7-14
years
4,22,423 x § = 1,81,038.7
- 1,81,039  (3/7 of children)
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Proportion of boys school going age (7«14 ysars)

1,81,0301% » 90,519 1.e. half of the groups.

The actual mmber of boys in schools

4145,

Proportion of boys attemding achools to the totel
boys that ought to be in school.

4145 % 90519 x 100 = 4.5

.0, one boy in school for every 21.88 boys of
school going age.

i.e, oane boy in school for every 22 boys of school
going age (7-14 years),

(The calculation i& based on the principle stated
above in the anmunl report of the Doa:d of l.ducation, Zombey,
1850-51) .

Mo Shastri had shown the extent of education by
giving of pupils in schools to the total population. This
gives 4.1% of pupils in a population of one thousand. To this
low extent of education he observed in his forwarding lettexr
*Ihis mmber shows that the mass of the people have not even
the opportunity of obtaining the slightest degree of
instruction. The chief reasons of this want appear to me to
‘Mbemofﬁutmi;ptmmdwnmofﬂum.
The institution of caste for instance, dooms a laxge mmsber
of their population, even before birth, to a state of mental
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degradation, Ths custom denying the bemefits of educstion
to the female sex sivits cut nearly one half of the Hinda
population from all the learning of the country.” Thus in
brief it can be said that social conditions of the time were
the main berriers in the spread of education. The 'hydra-
headed monster as some call this caste system was & powerful
comterblast in the diffusion of aducation, The regours of
customi; furthey made the soclety more static and ecucationally
handicapped, Farmers and laborers who constituted a very
major pext of the population could mot send their sons end
daughters in great mumber to school due to the influenee of
the caste systenm. Appuiaolythuumaofaream
cizcumstances of Indian Society are concerned, But thads
are ample avidenceSto show that in the western countries
vhere caste system did not play significant role, the
extent of education was not vexy high prior to the Industrial
revolution. Thus to judge cause~and affect relationship ome
has to select a btroader sample. During the mediaval period
the life was so simple that no highly specialimed efforts
wvere required to earn liwvelihood or to increase production.
Though thase people were, in the modern concept, illiteraste,
they wers, in fact, not ignorant in the sense that they knew
well how to cultivate their farms, hov to carry out business
with profit, how to copstruct instruments of their sisple
industries. They knew the seasons of the year, they
possessed a scme sort of knack to predict the future climate.
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Duye to the nature of the hereditory professions, carpentary,
blackseithy, masonary, sgriailture, even teaching etc, wers
taught by fathers to their sons in practical fields. In
spite of informal educational backwardness, theze profe-
ssions gave them sufficient vhat they &dgived - at least
minimgm subsistance « the concept of formal education is
the product of the Industrial Revolution end as such it is
no wvonder that it failad to gain ground in the society which
vas, far snd ncar, characteristically of the mediewal type
even as late as 18508, Thus it follows that in the
medieval characteristic society low literacy attributes
mainly to simplicity of life rather than to economic poverty,
rigours of custom or spirit of castism, The latter factors
may be aconsidered subsidiery. In other words progress of
formal education is directly related to economic growth,
The extent of education widens wWith the growth in industry
and commerce, though their speed of growth may not be equal
and evan wvhen commerce and industry of highly sophasticated
nature did nt show the sign of their existence and when
there was absenoe of powerful and caretaking Government
motivated towards welfare of the people, 1t is mearingless
to look for the high percentage of literacy in society. It
would have been a fair show, MG. Shastri and the like

Should
e:itica/\bm taken into consideration these aspects of the



time while reviewing the extent of education. Apart from
‘this it is evident that vhatever achieved in the field of
education though it may be a little or insignificant to
the 20th Century eye, vas in keeping with the neecs of
society and suited to the tima. In spite of their linita~
tion dues to influence of unfavoursble circumstances the
imdigenocus schools, the very basis of voluntaxry agency in
the fleld of ecducation, played very importart role in the

spada-work of education among the people, the masses of
the time,
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