8o far discussion on Indigenecus education in Satara
district has thrown light on its variocus aspects, its extent
and extinction during the period of a gentury. Now it is a
task to sxsnine the following issue 3 Has tho Indigenocus
systen of education loft any impress upon educational history ?
or is it a dead issve 7 Certainly it is not a dead issue.

But 4t has left the impress upon sducational hisotory in as
much as this system has far readhing effect at least on

four £ields : the society, the Covermmont, the educational
organisation and the Pedogogy. Its principles of simplicity
and economy influenced the Goverment particulerly of
developing countrics to execute educational pmg to attain
high rate of literaty at low cost. The single teacher school
of late days 4s nothing but a modified form ,m > tho.gh

not exsctly, of the age-old indigenous school. Its extent

is now 80 vast that not less than 35 percent of the total
schools in this state belong to this category. The monitorial
systar owes ita existence to lindigencus school, DOr. Andrew
Bell and Joscph Lancaster hed intxoduced this Indien system in
England in carly period of the 19th century, by which she

made a groat advante in the instruction on her pecple. Secondly )
its principles of simplicity and austerity gave rise o

voluntary agencies in the field of education in post-indepsndence

poriod 4in Maharashtra. Now-a=days education at secondary and
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collegiate level fs practically eontrolled by voluntary
egencies. Of late days demand for pre-primery aaucauoqu
oro:ping up and 4t has been met also by woluntary agencics.
Thirdly, vharever Govermment failed to prowide educational
facilities, the local pecple induced somebody to start a
school to impart instruction in the rudiments of three R's
by ¢l ving him donetions apd meking him available speco for
holding classes. This principle of selferelience was one
of the charactaristics of Indigenous system. Even in urban
arcas the mushroom growth of tuition classes can be attri-

-butable 0 the principles and method of indigenous systam.
Fourthly, in the pedagngy, the concept of Monitorial system
Methods of drilling and revision - Parvacha - individual
attention t pupils, occassicnally found filial rclationship
between tsacher and taught, copy-writing mwo hand
are “&E" of the flagrant reminiscences of the old indigencus
systems that can be found in modern ecucation,

The raminisceces of the 0ld iniigencus systam of
education could zleo be traced in the district of Satara. Ome
of the vell-known voluntary Agencies of Satara vis. the Rayat
shikshan Sanstha experimented the programe of ‘lIlliteracy
Irive'’ 4in the district 4in 1938 by espousing scme of salient
principles of 014 systan of indigenous education and
sucoessfully carried out by starting sbout 700 primery achools
within a decade all over most neglocted parts in the smaller
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villages of the district. Under the scheme, villagers were
expected in each case, to provide with free building to the
Sanstha to house its school and to make arrangements of
boarding and lodging of its teachers who ware paid in cash,
in addition to his basic a smenities of Rs, 15/« pam. as
salary. Thc villagers, in most cases, gave their village
temple for holding school classes and £ts teacher wes given
lunch and dinner every day by his pupils at their homes

by tusns. By virtue of its economy, the acheme proved to be
popular among village and Sangidne to increase literacy in
the district, This wves reflected in the gensus hand book of
Satara District of 1961 : "The improvement has becn very
substantial in the decades of 1931~1941 and 1951«1961. (in
literacy).... Btate Govermment and the woll known Rayat
Shikxshan Sanstha of Satara may be other two coptributoxy
factors® (Raise the Levels of literacy so high) .}

The Deccan Bducation Socicty, Pona. the Prajna Fath
Shalas, Wai the Higane Strea Shikshan Sangtha etc. are the
relice in the revisad form, of Indigencus education,

It is very interasting to observe general progress
at the presidensy leovel, In 1937 the Congress Ministry ceme
into power in Bombay. The objective of the Goverrment was
to liquidate illiteracy. S0 they launched programme of
voluntary schools. The remult of was very striking. The
DePo3+ Obperved 4n his anmual report of 1938-30 as follows
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*The increase of 2790 aided primary schools is a striking
feature of the year which set land-mark in the history of
private enterprise. A sum of Rs. 4,00,000/=- was earmarked
to entcourage the establishment of approved schools by local
initiative and by the effort of veluntary sgencies in
village with population of less than 700.... The response
fram the public was spontaneous that the provision of

Rs. 4,00,000/~ was not obly utilised in £full but an additional
allotment of Re. 22,000/~ had to be found during the yeer,
There is thus a not-work of schools in amaller villages in
all over districts of the provimo.'z No doubt thia policy
of the Govermment has brought about significant development
in prirmary education. The work of voluntary schools was
glaring evidence of the potential power of Indigenocus educa=-
tion systam. Ilad 4t boen encouraged by the British
Govermment India would not have ranained backward in the
field of educstion. In this respoct Justice Ranade observed,
*the facts and figures are proof of a wonderful vitality in
the Indigenous system of elucation, for without such natural
adoptation to the wants and inclination of tho people it
cannot lightly be supposed that these schools, compoting
with the comparatively free Goverrnment schools, without any
help fror the State and without any prestige and arganization,
could have maintained their ground so lono and 80 well,*”
Such view was also held by Adam as he says, “The whatever
extent such institutions may exist, and in vhatever condition
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they may be found, stationary, advanuing or retrograding,
they present the only txue and sure feundations on which any
schaps of general or national edusation can be «stablished.
W say despen and extand the founcations, we may isprove,
enbarge and bemutify the structure, but they are the
foundations on which the buiiding should be raised.* Thus
thare is po point to discuss at length that the Indigencus
system of eduocation has left the fmpress on the history of
education,

of late dnyo. the phenomensl growth in education at
2l) stages oold be sttributahle to the cause of voluntary
agencies in the district; and it has bhesn carried out on the
traditional way of Indigencus systam of education in the
sense that they have ascoomplisped 4t with no special
advantace of money Or talent,

s, thearc 48 80 polnt ¢ multiply exsmples in
support of the contrilution made by e 0ld Indigenous system
of edummtion, in spite of its sowe dsfects. In real Semse
it is gencsis of woluntary sgency, in raising ifteracy, in
spresding secondaxry eiucation, and in the diffusion of higher
educaticn, voluntary agencies, by espousing the principles of
celfe~rveiienee, ooonowy, anxi & apirit of selflessness and
simplicity which were the embodiment of the 0)d Lindigencus
systen, aluays resalined vanguards for the last one hundred
years or 80 in Sstara as in Mahprashtra, and but for their
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timely inttiative and spirit of tamacity, educational history
of Maharaghtrs would have lagged behind by a gentury or so,

Hwever, great the achicvement may be, one should not
Constitution to provide for fres and campuleory educetion
for ail ohdidren until they complete th: age of fourteen
years within a period of tan years from J950, has not so far
boon fulfilied. Fuor instanes in Satars district ghewwc—wess
40% villages were witiout Scioois by the yoar 1967.5 The
Third All India Survey of Education has recently revsaled
that about 12X villages are ramained without schools in
satarad anong the other ceuses, the turning may of
voluntary agency fzou the field of primary ecucation, sinoe
the advent of freedom, oould be sttributable to the inoomplete
progrees, thds might be due to the fatlure to understand
the meaning of dirgctive of the Constitution by the State
Govarment apd socicl workers in the £i8ld of education, It
was their ocommon is-aporebehsion that the constitution hes
made State Government wholly reaponsible for primary efucation,
Put this coairevacrsy is now well scttled and 4t bas been
held that the provision of universel, compulsocy end fres
primary edicaticn 45 o jolut regponsibdlity of the Guverrmant
of Irdis, tha ftate Cowermment, the locel Eodies and the
Priwste Entarprise. Thus the nsed of Wlumary Agengy 4in
spread of prtinary education 18 now clearly apprehended,
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The indigemous school as a form of educational |
organisaticn 48 more suitadble for its operation in small and
searcely populated habdtations whers Government éould not
approach on the ground of econamy. Such naturally handicapped
places can be provided with facilities of aducation by an
individual oh the principles of the 0ld indigencus system of
education with osrtain modification. Nowea~days there is
no dirth of qualified unemployed psxsons to uphold profession
of teacher. Spirit of social sexvios among the young has mot
wvaned, The Govermment which is motfvated by the directive
of the Indian Constitution to attain general welfare of
poople and to provide educational facilities to all children
upto aga of 14 years, may encourage individual and even
locally available teschers to open and run schools at
schoolless places and ensure then patronage by giving adeguate
grant and proper guidanue for the efficient conduct of school.
In the changed situation, sclhool, run on the line of the old
indigencus system will pot meoessarily or actually be inferior,

Fyen ofter 37 yners of indepapdence Satara dastrict
could not: provide schools to all villages., The Thi=d All
India Tovcational Survey' roveals the following facts on the
babi tatdons with middlo echools 3

Provision within habdtationg 59 0¥/villages
Upto 1 lane v.«mem-
1 to 2 kms, 9.94/villages
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1 to 3 xms. 4#’73&11@‘
More than 4 kms, 5,107yillaces

Thus even to-day a large mmber of pupdls from school
less hahitations (31%) are required to walk more tlan one
km. to attend thelr primary middle schools in the neighbouring
villages. Under the schams suggestsd in thce above paragraph
these schoolless places will be krought under instruction with
short span of time,

The z4lla Parishad should create such f£avourable
atmosphere as to induce qualified individual to come forward
to sgtart and run iadependent prié-primary school on the
principle of old indigencus traditi on with podexn method of
teaching and outloock., Under this old tradition, particulerly
Mahila Mandals may put women on their mettle in achieving
suicess in pre=primary ficld, Recently tho scheme of
Angarmadi is being inplamented for adult education. It should
be sincerely carried out. Similarly the Adult Education
programme sponsored by the Central Covermment can be made
successful with the collaborastior of voluntary agencies,

¥ Indigencus systen of education can be extended to
areas of sugar factories which are increasing in Mcharashtra
year by year. Hundrcds of workers with their members of
farilfes from the distant places are migrating towards these
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factory sreas for a period of S to 6 monthe, There is no
80 far special arrangaments for the educeation ofitheu
children. S0 the Zilla Parishad or private im\:hal may
start part-time schools in oollaboration with the sugar
factorics for the education of children of workers. The
Indigenous systen of eaducation will be very useful to
mitigate the problam of education of workers at low cost.

It 48 not altogether claimed that the suggestions mede
rerebefore, are new ones. Flanrdng in education, as in
other £iclds, has failed in India, not becsuse it is in
wanting of plathora of high ideals and ldealogy but because
it lacks 4in proper siitable methods and tenacity of purpose
on the part of peoplae, to implarent than, With this end in
viey ‘'Voluntary Teachor-fpprenticeship Scheme’ should be
implemented. The aspirent individuals will be given training
vision and minimum aid to run schools. Such compononts
apprentice teachars should be given priority in employment
+n whepever vacancics axise in Z.v, Schools. The salient
feature of the schane 48 that the Allla Parished by ensiing
principle of sconomy can ¢arry out a balanced educational
development, in the naturally handicarped arca under the
phased programme without impairing standard of education,
The scheme can aleo be i{mpiamented to Ixing sbout development
in pree-primary eﬂucat:l.on‘:;ysmuc way.
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1) The district of Satara 18 divided into three
distfinat and very dissimilar psrts by chains of sahyadri
and the Mabadeo hills. This hes brought about cultural,
aducational, economical and social variation among the
people of satars dlstrict.

2) The district of satars came into existence in
1848 st the death of His Highness Shahaji Raje Ehonsale aligs
Appasahed Raje, and thenceforth thc it was under the rule of
the British Govermment till the attaimment of indspendence
i.e. 1947, This study 45 the history of hundred years from
isén.

3) As the title mugoests the study is the history of
education of Satara and malnly confinsd with the study of
Indigencus education as one 0f the aspects of education that
prevailed during the mwkiil of the Rajas and thereaftsr.

4) The Rajas of the Satara were kind rulers and they
made sinoere efforts to promote learning and diffuse education
among the people by starting schools and encouraging pecple
to send their children to the indigencus schools started by
self constituted teachers, The total mmber of such salwols
in 1852«83 wvas 448 of which 127 were exclusively devoted to
train Bralmin children a8 Hindu priests, This shows religious
aspect of education of the time.
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5) The politicel movements started during the later
part of the 19th century has contributed a lot o propagate
the csuse of education and to inculoate the spirit of
nationality, social equality, justice smong the masses. The
topic i8 80 vast as to form ab independent study for research
in education.

6) The concept of 'Indigencus Institution' has been
defincd as one established or conducted Dy natives of India
on native methods, and it includes elementary Andigencus
school, pathashala and all other type of primary schools
elicept recognised ones by the Kiucation Department during the
period from 1853«36 to 19486-47.

7) satara as in the other parts of India, had tolerably
wide spread of indigenous schools at the advent of the British
rule in the district.

8) Literacy in Satara was more when Satara was undex
yeign
khe-l.é‘l! of the native kings (1818+1848) than what it was
in the early rule of the British in the Metrict, This
relatively high rate of literacy of the time could be asgribed
to the liberal policy of the last two kimnjs of Satars, towards
education of thelir subjects.

9) The first Survey Report prepared by Rose, the
Collector of Satara in 1855, on the state of indgenous schools
in the district was elaborate ons. The following wers gsome
of its salient featurcs
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1) In 1888 the district hed in all 194 ifndigencus
schools with 4145 pupils ingluding two schools for muslims,
giving average of 16.6 schools per taluka. All the talukas
except Khatao, Telgecn and Jaoli had fairly been provided
with relatively adequats educational facilities of the time.
Of the 1497 villages only 138 had schocls, giving average
oz.a.v villages per sachool or only 8% villages were with

indegencus schools,

i1) The number of schools in the urban srea was greater
than {n the rural part of the district.

ii1) The weaker ssotion of pecple viz., women and
depressed classes were totally deprived of educational
facilities. However, the concept of female education was

taking root.

iv) Though the pamber of pupils from the Bralmin comem-
nity wvas greater, pupils from othor communitics, except
girls and depressed clasces, were also in schools. Asong the
majority of pupils joined schools were mostly sons of traders
and busincssmen (wani, Koshtli, Sall, Gujer and Jains etc.).
low enrolment of pupils in school could be ascribed to poverty
and ignorance of perents, socisl inequality, goovelling
superstition, apathy of parents towards education and
unpurposeful efdncation, Proportion of pupils from Xunabd
and maratha community was very small,
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v) All teachers of indigenous schools with perhaps
a fev axceptions, were poor, low edicated men, Average
monthly income of teacher was about Rs, 4/=. Though most
of them were the Brahmins, persons from other comrunities
except wvoman and depressed classes, Musddssvere also in
teaching profession.

vi) The curriculum of indigencus achools 0f the time
wvas simplc and included provision of teaching of 3 R's.
Monitorial systam wes in existenoe., Schools were housed in
rent-free bulldings vhich were not at all good. Duration
of school course was of about Six months to One year. Rrinted
books were not oommonly 4n uase.

10) For every 22 boys of school-going age (7-14 years)
there was one boy in Indigenous schools in 1885,

11) The spread of efucation in 1855 was uneven in the
senge that there were more schools in the urben areas i.e.
in ‘towns’ than in the rural arcas. 8imilarly, the average
mambar of pupils 4n the urban schools was greater than that
of the rzural schools, Indigencus system of education survived
in the district of Satara upto the 1948's. Ths highest mmber
of such schools was 448 in 18%2-53,

12) T™he casuses of their perpetuation could be ascribed
to vanture schools, adoption of new methods by teachers of
indiganous schools, inability of education department to
gonduct schools at all the pleces, feeder schocls and the
Indian Neticnal Movement,
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13) They were custodians of Indian tradition but
Mghly conservative in their cutlook, &o they failed ¢to
bring about progressive behavicural change in thedr pupils
and paremts, 8o formal education of girls and depressed
classes was totally sbsant in those days. These schools
tried to meintain status—6o.’

14) The Iniigenous schools 4in the district came to
an and by about 1940's. Among the csuses of the decline of
indigenous schools were inefficicncy of toachers, spread of
modern type of schools of Government Department, adverse
Govermeent policy, natural calamity, territorial changes in
district srea and paueity of funds,

15) Quantitative aspect of data used by the Goverrment
in showing state of indigenous schools of the time was of
doubtful nmature. 7They were inaccurate, based an hearsay
reports, The sphemiral apd intexrnal character of indigenocus
schools, none=cooperation of teachers to sulmit anmueal returns
to the Government in time, were some of the difficulties of
the Goverrment in collecting the data.

16) Though, educationally, national schools may not
have done much in short span of life they have served as
centres of politicasl faith and independent movement.
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17) The form of elucational organisation, its method
of teaching, its axrriculum, etc. may change in keeping with
needs of pecple of the time’, The indigencus system of
education is ¢gradually culminated into the modern system of
edycation which 5 alsd expectsd to unddrgd changes in future
and as such there 45 no point to griticise the 0ld indigencus
systen from the 20th century eyes., It is notioced that the
0ld indigenous systam has left the impress upon the educational
history in as-such-as its salient principles of simplicity
economy, selferelience and self-sacrifice have been sccepted
by the Govermment, by the public and the Fedogogy to meke
heatvay in education of the time. The voluntary agencies by
eppousing apd sponsoring of its principles have emerged as
the vanguard of education of people.

18) Indigenous system of oducation has laid down
veritably a sound foundation upon which, in the later period,
a permanent super structure of national education is raised.

19) Bven in the changed situations, the 0ld indigenous
school with certain modfification will be useful to provide
instruction dsor to door and to plant indspendent primary,
pre=primary and part~time schools wharever possible, On the
twin principles of susterity and self-sacrifice small villages
loceted in arid and hilly part snd sugar factories area are
the ripe regions to start such schools, This will fulfil our
cherished dream of cent percent literacy which is a’long
overdue.
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