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CHAPTER VI &1l3
INTRODUCTION

The present research study is related
to variations in microteaching technique in
which the effectiveness of self-instructional
material is tested., The need for such study
was evident because'the use of such material
reduces the tims, uworkload of teacher educators

and cost of programme,

Systematic and scientific attempts of
developing such material in farathi were
conspicuous by their absence. Especially no
material is available on the skill of
tQuestioning for Fesdback!. WUsing this powerful
self-instructional tool, it is possible to change
both external as well as the internal bshaviours
including interactive decision making. Hence,
in order to study the effect of training in
Youestioning for Feedback! upon thought process,

the follouwing study was undertaken,

TATEMENT OF THE PROBLEM

SR A . R

®A.STUDY OF AN EFFECT OF TRAINING IN
QUESTIONING FOR FEEDBACK UPON INTERACTIVE
DECISION MAKING OF TEACHER TRAINEESY,
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UBJECTIVES OF THE STUGY:

1. To gevelop self-instructional wmatsrisl on the
skill of Youestiocning for Fesdback® far ths

purposas of trzising on the skill,

2. To inwvestigate decision making bshaviosr aof

teacher=trainees.

3. To study the offect of trzining in 'luestioning
for fecdbeck' oo decision wcking of teather

in the class~room instruciion.

4. To study the effect of training in *Luestioning
for Feecdback! upon general teaching compstency

and related components of tsaching skillse

HYBOTHESE S

1s There is no chenge in decision acking of
student-taacher befors and afier gseeiviag

training in %Luestioning for Fesadback'.

2. Thers is no change iR general teaching
compatency before and &fler receiving

training in YGusstioning Por Feedback®,

3. There is ne ghaenge in the parformance related
to fGuestioning for Feodback! before and

after receiving training in the samce
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SROCEDURE <

The general teaching skilly wviz:
tuygationing for Faechack’ uas seslected for thse
study, Ths seli’~iﬁstructiuﬂé}. material on the
thrae skills wvas developed adopiing Instructional
systoms development (ISD) approach, 150 cansists

of the following ten stepss

1« Task anslysis and job information.

2. Formulation of objiscliives and specificztions.
3. Collection of research and information,

4. Flenning

b, Development of prototype

6+ Tzyoul and revision

7e Final product development

Be Inatalletion and field testing of the product,
9, Final product revision

10. Uissemination in the field,.

The first step of task analysis based on
job inTogauticon uas already done by the earliex
casearch scholars, ienca, the present study starised
{from ths sscond stap chwarde The last tuo stagss

were not included in the study betsuse they ars
gn extension of the egarlisr stages anc would be
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taken in the follouing study, The waterial

produced throuph these stsgss consists of the

follouving stepss
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Place of tesching skiil.

Objsctives

Theary, psycholagical background snd
resgarche.

Componente and discussions.

Suamary

Contont test aleong with scoring key
dctivities

Seript for analysis and scoring key

buidelines and obegesrvation tables
flodel lessons @nd gscoring kay
Gulidelinas and lesson planning
Zpsece for lesson planning and
splfeavaluation of planninge.

Review of the 2ein goints.

The prototypes developed, as sentioned

above, werse trisd cul on & small ssople and

modified in the light of the feudbsck to give
final shapo.

D
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The instsllation and field testing of
ths final product wes done using pre=tasi posi-test
gingle group deaign. A& rendom seaple of tuslve
student-teachers of Vasanitrzo Naik follegs of

Educationg Kolhepur was takesn for the exgeriment,
The tonls used weres

1. Frocess-Process ﬁapraisiﬁé Scaley of Teacher
Lffectivenass (PASTE).

2, Stimulatod Recall Systes (SRS)

3. The Lategory Systsm.

Buring pre-testing, audiotape recording
was done and their teasching performence was

neasured using PASTE.

for this puspose, sach studenteteacher
gave a lesson of fiftsan minulies in a real
condition. This was followsd by irsining in
Tguestioning for Feedback?® through microteaching
using selfe-instructional materisi. The training
in skill wss completed in Sud days which was
followad by posteicat conduected on thue linas of
premtast, The dats uere enalysed using means,

standard deviations, AROVA and chi-square test.
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The major findings of the study ars

listed bulou?
FINDINGS

i« The material developed was very easy to
understand, well organized, interesting
and quite useful for the planning of
micro lesson and acquisition of teaching
skill., It was appropriate for the final

' product development,

2. The teacher=trainess were thinking equally

of all the four major categorisa,

3. The teacher~trainees gave equal weightage

to all the four categories,

4, Student=teachers thought more of lsarnsers

than preactive behaviour.

5. Interprstation was the main thought process.
Parception, Retrisval and Reflection occurrsd

in the descending order.

6. Training in 'Questioning for Feedback! is
ineffective in bringing about significant
changes in decision making bshaviour of
teacher~trainses with respect to antscsedent,

content and thinking precess.
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Training of 'Questioning for Fesdbagk!' is

not efffective in taking the interactive

decisions for changing the course of instructien,

8.

S,

10,

i.e. instructional moves. |

The training programme is not mucb effective

in changing thought processas and decisions of
taéeheg—tnaineas related to préactive behaviour,
intsrnal factor, lea;nat and material.

The training in YQuestioning for fecdback'! has
not made any cﬁaﬂges in retrieval processes,
percsption procésses and interpretation
category of teacher=trainees,

The training in *Questioning for Feedback!

. reduces thought processes of teacher-trainses

e

12,

telatesd to reflection type.

The effect of training in 'Questioning for
Feadback® is not seen in the case of teacher=-
trainess' statements., These statements consist

of single, double, triples and sll four

Qcateguries of thought processas of tsacher-

traineas,
The training in %Questioning for Feedback' is
effective in bringing about significant

changes in General Teaching Competency.
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13. The training in "Questioning for Feedgback' is
sffective in bringing about significent chahges
related to tsaching skill, i.e. Formative
svalustion teaching skill.

Sema af the other Pindirgs of refloctive

Ehinking are as follouss

{a} The teachsietrainces did not think about the
past event but they éarra@tsd taach§n§ al
this point,

{b} Ths Leachor-trainces ensured zbout the
students® understending.

(e} The teecheretrainess thought about the wurong
sssunptions which were relatsd to previous
hhowliedoe, parception, interpretation, atc;
fgom time to time, Hence, thers wags no nesd

for reflection on the gmrlisr actions.

Un. the basis of thsse findings; it can be
concluoged that the gslfe-instzuctional material
davelopad through this study iz affective in
changing thought processes pelated to {(a) (b) (e)
but affactive in raducing reflactive thinking.

Un the basis of these findings the following V

recomasndations can be nzde.

RECURAENUATIY

1. Tescher gnd Headmgzbter should make usg of the

galf-instructional meterial in otruer to
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improve their tegching as well ag thinking

PrOCEBSRS.

RECUMPMENDATIONRS FOR TEACHER EOUCATURS:

T
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Teachsr sducators can use thse self-instructional
material in their regulsr microteaching
prograsve whitsh will reduce their workload and

durstion of sicroteaching prograsuc.

The self-ingtzuctieonal material is effective
in bringing the gsner#l teaching competency.
Thesafore, it iz useful for increasing the
competancy in the teacher of secondary school,
Hence, the skill should be includad in teacher

sducatiiun prograimes.

The self-instructional material is also
useful in microtssching iike other microteaching

skills,e

Thin material is relatad to cognitive espects
and emphasises more on thought processes of
teachers, Therefors, it should be ussed for

changing the thought processes too.
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RECOMMERDATIOND FOA URIVERSITY
AUTHORITIES ANG BODIES

Te

Zs

80S should involve the detailed plan of
thg prograace of sicrotesching o ba
condusted by the callagess of educatione.
The plan should specify sssentisl
zegulirements of the progrsese and include
Youestioning for Fesdback? eas one of the

akills,

Tha University should arganize ths
inservice training progrsmnes for teachser
educators in the skill of fQuastioning

For Feedback?!.

RLLCOBBERDATIUNS Fan

STATE COVERNRENT BUGOIES

Te

Ihe Stste Board of Teachsr Education (SB87E)
can act as an apgency For the dissemination
of the self-instructional writien materisl.
The tesacher educstion programme fur prisary
gdugaticon inclutes sight tesaching skills.
&mong them, the relative skill Sguestioning
for Feedbeck' can be wentioned because

taking into consideration the students®
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feodback, the tesacher gan change his
toaching bahaviour while interacting in
the class. Such skill helps the teachsrs
in their thought processes and interactive
decisions of instruction. Thersfore, the
use of such instructionel malerisl would
be more useful For teachers at D.Ed.

Collegs and tho students as weil,

2. The asterial uwositlo bs slisoc used for
inssrvics froinding programme Tor teachsrs

prganized by SCERT.

TORICS Fus FURTHER RESEAREH

The Pollowing topics san bs suggested
for furthor resaarch on the basis of the

experiencg and the findings of the present study.

1« The Pirst inmmeulate study should be an
oxtensian of this study, wvizi degision
making of the teacher. This should Be
agne using pre~-test posi-tasi single group
dgaigne.

Ze An investigation can bs underisken into the

relationship with null decision msking.
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Agcording to ths use of stisulated recsll

system, the study should be undertaken in

rospact of dseision paths,

The study should be preplanned. Defnre
the audiotaping whatever can b8 ssked, it
should be deterained first and iben it

should be appllied.

further study should be conouctsd using
pra=~test post-iset cantzol design instead

of pre-test post-=test single group dasign.

The etucy of training in decision making

should be congoenentuwias,

Furthsr rasesszch should be related o
declsion azking proceas anc lts effect

upon teaching.

The self-instructional material nesds sone
modificativns in order to make its use gt
G.Ed. Isuel, Thiz could be done by trying

gut the material at D.Ede lsvsel stuvents.

Similar selfe-instzruciionsl materizl con be

prepared for the other teaching skills.
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10s & comparative study of the preaent
self-instructional material un the
principlies of progeamoed inetrustion
and advanced crgshizers model csn be

underteken.



