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CHAPTER IV

ANALYSIS AND INTERPRETATION
OF THE DATA

4.1 INTRODUCTION :

The present study is a descriptive study of teacher classroom behaviour.
- The data regarding the classroom managerial behaviour was directly collected from
student-teachers about the teacher communicators who taught them Hindi and
Marathi methodology at the B. Ed. level. Each of the 26 teacher communicators
was assessed be five students. So in all 325 scores were available.

In keeping with the requirements of the stated objectives of this study, the
data was collected with the help of the LEQ and TCMBS Data has been analysed in
three sections as follows :

Section | -

To fulfill objecti\ié number 1 of the present study i. e. to identify etfective and
non-effective teacher communicators of Hindi and Marathi, the data of the teacher
communicators of the 13 B. Ed. colleges in Kolhapur District has been ahalysed
according to their effectiveness in communication separately methodwise - Hindi
and Marathi.

Section il -

Analysis based on classroom managerial behaviour g teacher
communicators method-wise. Where in the effective and non-effective teacher
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communicators of Hindi and Marathi methodology of the 13 B. Ed. Colleges under
study has been compared on the basis of their classroom managerial behaviour to
fulfill objectives 2, 3 and 4 of the present study.

Section il -

To fulfill objective number 5 of the study profiles of classroom managerial
behaviour of effective teacher communicators of Hindi and Marathi methodology
was undertaken based on the data collected with the help of the TCMBS.

Analysis of each of the three sections -

4.1 Sectionl -
Analysis for identification of effective and non-effective teacher
communi.qatg[s methodwise -

Identification of effective and non-effective teacher communicators-method
wise i. e. Hindi and Marathi methodology was done in three phases, namely,

i) Interview of five student - teachers of each methodology (Hindi and

Marathi) from each of the 13 B. Ed. colleges to findout if the teacher-
educator was an effective or non-effective teacher communicators.

ii) The LEQ was administrated to student-teachers to confirm the findings
of the interviews.

iii) Comparison of findings of phase | with those of phase Il.

4.1.1 Phase | - 4
i) Verbal responses of student - teachers on teacher effectiveness -



Hindi methodology.

ii) Verbal responses of student - teacher on teacher effectiveness -
Marathi methodology.

i) Verbal responses of student - teachers on teacher effectiveness - Hindi

Methodology.
| Table No. 1
lSr. No.| Students B. Ed. Colleges
11213|]41516}|7]|819(10]11]12]13
1 1 VIXIVvIXIVIVIXIX]|VIVIX]|X]v
2 2 VI IX|IXIX|X|vIivVIVIVIVX]|X]|X
3 3 vIivVvIiXIXIX|vIivVvIiVIXIVIVIX]|V
4 4 VIXIXIX|vIVIVIXI|IVIV|IX]|X]|v
5 5 VIXIXIXIX]|IVvIiVIX|IVvIVIX]|IX|V
Total 511110l 2]15]1]412)|4]|5]|]1]0]14
v = Indicates an effective teacher communicators.

X = Indicates an noneffective teacher communicators.

Table 1 shows the verbal responses of five student-teachers from each of
the 13 B. Ed. Colleges under study regarding their Hindi teacher communicators.

Scores of 4 and 5 are treated as score of effective teacher communicators
Nt e e . .
and those below 3 are of non-effective teacher communicators.

Table No. 1 shows teacher communicators of six B. Ed. Collegesi.e. 1,6,7,9,10
and 13 as effective Hindi teacher communicators where as those from seven B. Ed.
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Collegesi.e. 2, 3, 4, 5, B, 11 and 12 as being non effective Hindi teacher commu-
nicators.

ii) Verbal responses of student - teachers on teacher effectiveness -

Marathi Methodology.
Table No. 2
ISr. No.| Students ‘ B. Ed. colleges
11213]4|516]17181]19]|10]j11}12]13
1 1 VIVIXIVIXIXIX|IVIX]IVIXIX]|V
2 2 XIVIVIVIXIVIXIVIXIVIXIVIYV
3 3 viviivVIiVIVIiVIiIXI|IVIVIV X]|X]|V
4 4 vVIiVIVIVIXIVIXIVIXIVIVIV IV
5 5 vVIiVIVIVIXIVIXIXIX]IVIXIX]IV
| Total ais|lal|s|1|a]ojal1|s]1]2]5
v = Indicates an effective teacher communicators.

X

Indicates an noneffective teacher communicators.

Table No. 2 shows the verbal responses of five student-teachers from each
of the 13 B. Ed. Colleges under study regarding their Marathi teacher
communicators.

w\\ Scores of 4 and 5 are treated as score of effective teacher communicators
and those below 3 are of non-effective teacher communicators.

Table No. 2 shows teacher communicators of eight B. Ed. Colleges i. e. 1, 2,
3, 4, 6, 8, 10 and 13 as effective Marathi teacher communicators where as those
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from five B. Ed. Colleges i. e. 5, 7, 9, 11 and 12 as being non effective Marathi
teacher communicators.

41.2 Sectionl- Phase I

- = ldentification of effective and non-effective teacher
communicators - LEQ

The data collected from the student-teachers sample by means of the LEQ
has been analysed by comparing effective and non-effective teacher
communicators, Hindi and Marathi methodwise.

The scores for effective and non-effective teachers of 13 B. Ed. Colleges
under study, Hindi and Marathi methodology have been tabulated separately and
compared in table numbers 3 to 8 starting with Hindi methodology so as to verify
Hypothesis No. 1 to No. 32.



80

09°L 859 06¥'L 5ee'L £90°2 9/9°L obesony
80°9. 18°G9 06'vL og¢cL £9°0L 9,.9L jelog
29L € | SL9 6w | 05L s9v | 2&L 8hy | 289 €2y | 9L  vBY 0l
0L'L 1274 4 16'9 6ct 8E°L 12041 4 FAWA 1144 €e9 £6€ 00 1414 6
o, 6Sv | G29 88 | 0L sov | 0SL s9v | 299 M | 6LL £8F 8
v68 08 | €9 e6e | WL o9y | @9L 9y | 999 €2y | 969  2EY .
Sy, cov ve'L 6vv 12 5 A 1101 4 8L 14121 4 ¥2'9 l8E 608 c0S 9
G9'9 1834 689 Gev 06°L o6y 06°L o6V 89°L oLy 182 88y S
69°L L\ 199 1184 LA A 12144 W9 86¢ 9.°L 1414 G6°L 6y v
62’8 143°} 09 GlE 60°L oyt LGS cve [IAVA 6LV SLL 2214 €
cl'L 6.V 19°G6 214 [4: 191014 oL €9y 06°L 06v 96°L 69 e
el’9 LIy 6¢’L asy SL°L (8214 69°L Ly 002 14914 £8°L 98Y L
81008 81008 21008 21008 81008 21008
UBSN 100G | UBBN 81005 | UBBIN 81008 UedN @100§ cm.w_z 8J00S | UBBN @aJ008§ .
g1 obejl0d | o1 ebejjod 6 ebejj0D Lebejj0D 9 ebejj0d 1 ©66jj0D juepns

(1puIH) S101B2IUNWIWIOY 8, 40YdB8] OAII0e}T 104 88J00S

€ ‘ON 318Vl




81
Scores for effective teacher communicators - Hindi -

Table No. 3 spells out the scores given by the students-teachers from 13
B. Ed. Colleges of Education to teachers teaching them Hindi method whom they
have rated as being effective communicators. Of the 13 Hindi teacher
communicators 6 i. 8. 46% have been rated as effective where as 7 i. e. 54 % have
‘been rated by student-teachers as non-effective communicators. Based on the
total scores the mean scores have been calculated.

For college No. 1 the mean score varies from 6.96 to 8.09 with an
average of 7.67 For college No. 6 it varies from a minimum of 6.24 to 7.90 the
average being 7.06. The mean score For college No. 7 varies from 6.41 to 7.90 with
an average of 7.23 For college No. 9 it varies from a minimum 7.09 to 7.90 the
average being 7.49 For college No. 10 the mean score varies from 5.61 to 7.29 with
an average of 6.58 and for college No. 13 it varies from a minimum of 6.65 to
maximum of 8.54 the average mean score being 7.60.
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Scores for non-effective teacher communicators - Hindi

in the table No. 4 the total scores for non-effective communicators in Hindi
method given by the students-teachers college wise are seen. From the total scores
the mean scores have been calculated.

For college No. 2 the mean score varies from 1.43 to 3.62 with an average of
2.34. For college No. 3, it varies from a minimum of 1.59 to 2.93 the average being
2.27.The mean score for college No. 4 it varies from 2.09 to 3.43 with an average of
2.62 for college No. 5 the mean scores varies from 2.3 to 2.92 with an average of
2.51. For college No. 8, it varies from a minimum of 1.95 to 3.03 the average being
2.41. The mean score for college No. 11 it varies from 1.91 to 2.59 with an average
of 2.20 and for college No. 12 it varies from a minimum of 1.50 to maximum of 2.77
thé average mean score being 2.06.



Table No. 5

Based on Table No. 3 and 4, the following table is evident regarding the
mean scores of effective and non-effective Hindi method communicators of the
13 B. Ed. colleges under study, some Hindi method communicators are effective,
while others are found to be non-effective. Table No. 5 shows the details.

Sr. Collége Effective teacher Non-effective teacher
No. No. communicators communicators
1 1 7.67 e
2 2 R 2.34
3 3 - 2.27
4 4 2.62
5 5 - 2.51
6 6 7.07
7 7 7.23 ———
8 - 2.41
9 9 7.49 —
10 10 6.58
11 11 —nn 2.20
12 12 e 1.50
13 13 7.60
Total 43.64 15.85
Average 7.27 2.26

Colleges No. 1, 6, 7, 9, 10 and 13 are found to have effective Hindi teacher
communicators, whereas colleges No. 2, 3, 4, 5, 8, 11 and 12 have non-effective
Hindi teacher communicators.
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Comparison score of effective and non-effective teacher communicators
-in Hindi Method -

Table No. 5 shows the mean score of effective and non-effective teacher
communicators of Hindi.

It is evident from the table that a marked difference exists between the mean
score of effective teacher communicators and non-effective teacher
communicators, ranging from a maximum mean score of 7.67 to a minimum of
1.50. The average mean score of effective communicators in Hindi methodology is
7.27 whereas that of non-effective communicators is 2.26.

It is seen that there is [significant J_ciifrtérenq‘eipgtween average score of
effective teacher communicators and non-effective teacher communicators of Hindi
method, making the identification of effective from non effective communicators
possible.
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2. Marathi -

The collegewise scores and the mean scores are given in table No. 6.
Scores for effective teacher communicators - Marathi

Table No. 6 spells out the scores given by the student-teachers collegewise
- of marathi method teachers teaching them whom they have rated as being effective
communicators of the 13 Marathi teacher communicator 8 i.e. 61.53% have been
rated as effective where as 5 i.e. 38.46% have been rated by student-teachers as
non-effective communicators. Based on the total scores the mean scores have
been calculated.

For college No. 1 the mean score varies from 5.13 to 7.35 with an average of
6.59. For college No. 2 varies from a minimum of 7.5 to 8.14, the average being
7.49. The mean score for college No. 3 varies from 6.41 to 7.54 with an average of
6.95. For college No. 4 it varies from 7.09 to 7.69 with an average of 7.28. The mean
score for college No. 6, it varies from 4.46 to 6.88 with an average of 6.87. For the
‘College No. 10 it varies from 6.03 to 6.93 with an average of 6.55 and for college
No. 13 it varies from a minimum of 7.09 to a maximum of 7.74 the average mean
score being 7.41. |
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Scores of non - effective teacher communicator (Marathi ) -

Table No. 7 seen the total scores for non-effective teacher communicators
given by the student-teachers college wise for marathi methodology. From the total
scores the mean scores have been calculated. ' '

For college No. 5 the mean score varies from 1.72 to 3.06 with an average
2.51. For college No. 7 it varies from a minimum of 1.77 to 3.16, the average being
2.55. The score for college No. 9 it varies from 1.59 to 3.06 with an average of 2.24.
The mean score for college No. 11, it varies from 1.95 to 3.27 with an average of
2.59 and for the college No. 12 it varies from a minimum of 1.77 to maximum 3.25,
the average mean score being 2.67.
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Table No. 8

. Based on table No. 6 and 7, the following data is evident regarding the mean

scores of effective and non-effective marathi teacher communicators of the 13 R,

8. Ed. Colleges under study-some marathi method communicators are effective, while
others are found to be non-effective. Table No. 8 shows the details.

college Effective teacher
No. communicators
1 6.57
2 7.49
3 6.95
4 7.28
5 -————
6 6.31
7 ——
8 6.87
9 ———
10 6.55
1
12
13 7.14
Total ~ 55.16
Average 6.89
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Comparison of mean scores of effective and non-effective teacher
communicators - Marathi methodology. |

Table No. 8 shows the mean score of effective and non - effective teacher
communicator of Marathi methodology. Colleges No. 1, 2, 3,4, 5,6, 7, 10 & 13 have
effective Marathi teacher communicators, whereas colleges No. 5, 7, 9, 11 & 12
have non-effective Marathi teacher communicators. It is evident from the table from
the table that a marked difference exists between the mean score of effective and

‘non-effective teacher communicators ranging from a maximum mean score of 7.49
and minimum of 2.24. The average mean score of effective communicators in Marathi
method is 6.89 whereas that of non-effective communicators is 2.51.

Itis found that there is significant difference between average score of effec-
tive and non-effective teacher communicator of Marathi methodology.

Table No. 9

Mean scores of effective and non-effective Teacher communicators
methodwise.

Teacher Effective Non-effective Calculated Tabled
Communicators meanscore meanscore
Hindi 7.27 2.26 23.3410 2.201
Marathi 6.89 2.51 40.2490 2.201
Observation :

in table No. 9, the mean scores of effective and non-effective teacher
communicators Hindi and Marathi methodwise is given on whtch the calculated
'and tabled *t' is drawn at 0.05 level. ‘7“
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Interp_retation :

The mean score of the effective teacher communicators of Hindi is 7.27 and
the non-effective teacher communicators mean score is 2.26. The mean score of
effective teacher communicators of Marathi is 6.89 and the non-effective teacher
‘communicators mean score 0s 2.51.

The analysis of LEQ has established that the teachers identified as effective
and non-effective by student - teachers of the 13 B. Ed. colleges from their
interviews have been found to be significantly accurate.

Conclusion :

There is significant difference between average score of effective teacher
communicator and non - effective teacher communicator in Hindi and Marathi
methodology.

The analysis of LEQ has established that the teachers identified as effective
and non effective by student-teachers of 13 B. Ed. colleges from their interviews
have been found to be significantly accurate.

For analysing the managerial behaviours of effective and non-effective Hindi
and Marathi teacher communicators, the Chi-Square (X?) test was used - This
focus part Il of the present chapter.
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4.1.3 Section I, Phase Il
Comparison of findings of phase | with those of phase Ii

Having undertaken to identify effective and non-effective teacher
communicators of Hindi and Marathi methodology in phase | (interview) and Phase
Il (LEQ) - a comparison of the two findings was undertaken to find out if the findings
of phase | tally with those of phase |i - Tables No. 10.” v&xiti€s the ﬁndings.

Table No. 10
Hindi Teacher Communicator
Comparison of findings of phase | with phase Ii

Effective Teacher Communicators | Non-Effective Teacher Communicators
| Teacher No. Verbal LEQ Verbal LEQ

CONOOHLWN =
CXXAAXCNAX XX XS
CXXANAUXANAXXX XS
XAOAUXXAOXXNNNNX
XAAUXXAXXNSNNNX

_ Table No. 10 shows a comparison of the findings of phase | and phase Il of
section | regarding effective and non-effective Hindi teacher communicators.

The thirteen Hindi teacher communicators ratings wyrbally (Phase |) and as
per the LEQ ratings (Phase Il) are found to be identical for both effective and
non-effective teachers.
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This indicates that student - teachers evaluation of their teacher
communicators verbally and with the help of the LEQ is reliable.

Student - teachers have rated 6 teacher communicators i. e. No. 1, 6, 7, 9,
and 13 as effective Hindi teacher communicators and 7 that is No. 2, 3, 4, 5, 8, 11
and 12 as non-effective Hindi teacher communicators:.

Table No. 11

Marathi Teacher Communicator
Comparison of findings of phase | with phase li

Effective Teacher Communicators | Non-Effective Teacher COmmunicatom
Teacher No. Verbal LEQ Verbal LEQ _

BRI3vcoNonsrwN =
CAXXAOXSOXSXNNNS
CXXAXAXAXNNNS
XAOAXAX XXX XX
XAOUXOX X SNX XXX

Table No. 11 shows a comparison of the findings of Phase | and Phase Il of
section | regarding effective and non-effective Marathi teacher communicators.

The thirteen Marathi teacher communicators ratings verbally (phase ) and
as per the LEQ ratings (phase II) are found to be identical for both effective and
non-effective teachers.
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This indicates that student-teachers evaluation of these teachers verbally &
with the help of the LEQ is reliable.

Student-teachers have rated 8 teachers communicatorsi.e.No. 1, 2, 3, 4, 6,
8, 10 and 13 as effective Marathi teacher communicators and five that is Nos. 5, 7,
9, 11 & 12 as non-effective Marathi teacher communicators.

The analysis and interpretation of section |, Phase |, Il and iil is complete.
This is followed by Analysis of Section Il.
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4.2 Section Il
Analysis based on - me+hod wise: 7 where the effective teacher com-
municators of the 13 B. Ed. college under study have been compared on the basis
of their classroom managerial behaviour.

Hypothesis :

Factor, 1 of classroom managerial behaviour i, General lecture
(L]
competencies/\unrelated to teacher effectiveness for Hindi methodology.

Table No. 12 : General lecturing competencies.

Teacher Unfavourable% | Undecided % Favourable % Total
Effective 13 2166 | 16 26.66 | 31 51.66 60
Non-effective | 34 4857 | 14 20.00 | 22 31.42 70
Total 47 30 53 130
Percentage 36.15
Expected values - 21.693 13.8461 24.4615
25.3076 16.1538 28.5384
Total chi - square value of factor 1 atdf2 = 10.336

Levels of significance at = 0.05 level = 5.991
0.01 level = 9.210.

Observations :

Table No. 12 shows the relationship between general lecturing
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competencies and teaching effectiveness.

From table No 12 it is observed that of the 130 responses i. e. 36.15 % are
unfavourable, 23.07 % are undecided and 40.76 % are related to favourable.

* 51.66 % student-teachers have indicated that effective Hindi teacher communi-
cators have general teaching competency, where as 26.66 % are undecided and
21.66 % indicate that they do not have the general lecturing competencies.

It can be seen that 48.57 % student-teacher have indicated that non-effective
Hindi communicators do not have the general lecturing competency. However 31.42
% have indicated that they possess this competency and 20.00 % are undecided.

Finding :

Therefore, it is seen that majority student-teachers i. e, 51.60 % have
indicated that effective Hindi communicators possess the general lecturing
competency where as 48.57 % student-teachers indicate that most non-effective
Hindi communicators do not possess this competency.

Therefore, hypothesis no. 1 stated as Féf\actorﬁ of classroom managerial <* '~
a5
behaviour is unrelated to teacher effectiveness “is rejected on the above
observations.
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Hypothesis :

Factor 2 of classroom managerial behaviour i. e. Alert instructive momentum

is unrelated to teacher effectiveness for Hindi methodology.

Table No. 13 : Alert instructive momentum.

Teacher Unfavourable % Undecided % Favourable % Total
Effective 13 2166 | 12 20.00 | 35 58.33 60
Non-effective 33 47.14 | 10 14.28 | 27 38.57 70
Total 46 22 62 130
Percentage 35.38 16.92 47.69
- Expected values - 21.2307 10.1538 28.6153
24.7692 11.8461 33.3846
Total chi - square value of factor2atdf2 = 9.1945

- Levels of significance at = 0.05 level = 5.991
0.01 level = 9.210.

Observations :

Table No. 13 shows the relationship between Alert instructive momentum

and teacher effectiveness.

From table No. 13 it is observed that 130 responses i. e. 35.38 % are

unfavourable, 16.92 % are undecided and 47.69 % are favourable.

58.33 % student-teachers have indicated that effective Hindi teacher
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communicators have Alert instructive momentum, where as 20 % are undecided
and 21.66 % indicate that they do not have the Alert instructive momentum.

It can be seen that 47.14 student-teachers have indicated that non-effective
Hindi communicators do not have the Alert instructive momentum. However 38.57%
have indicated that they possess this competency and 14.28 % are undecided.

The total chi-square value is 9.1945 at df 2 which is greater than the
‘tabulated value. It is significant at 0.05 significance level.

Findings :

Therefors, it is seen that majority of the student-teachers i. e. 58.33 % have
indicated that effective Hindi teacher communicators possess the Alert instructive
momentum where as 47.14 % student-teachers indicated non-effective Hindi teacher
communicators do not possess this momentum.

Therefore, hypothesis no. 2 stated as ‘Factor 2 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on the above
‘observations.
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Hypothesis :
Factor no 3 of classroom managerial behaviour i. e. Black Board work for
organised content pacing is unrelated to teacher effectiveness for Hindi

methodology.

Table No. 14 : B. B. work for organised content pacing.

Teacher Unfavourable% | Undecided % Favourable % Total
Effective 14 2333 | 12 20.00 | 34 56.66 60
Non-effective | 37 52.85 | 11 1671 | 22 31.42 70
Total 51 23 56 130
Percentage 39.23 17.69 43.07
Expected values - 23.5384 10.6153 25.8461
27.4615 12.3846 30.1538
Total chi - square value of factor3atdf2 = 12.2907

- Levels of significance at = .05 level = 5.991
.01 level = 9.210.

Observations :

Table No. 14 shows the relationship between Black Board work for organised
content pacing and teacher effectiveness.

From table no. 14 it is observed that 130 responses i. e. 39.23 % are
unfavourable, 17.69 % are undecided and 43.07 % are favourable.
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56.66 % student-teachers have indicated that effective Hindi
communicators have B. B. work for organised content pacing, where as 20 % are
undecided and 23.33 % indicate that they do not have the B. B. work for organised

-content pacing.

It can be seen that 52.85 student-teachers have indicated that non-effective
Hindi communicators do not have the B. B. work for organised content pacing.
However 31.42 % have indicated that they possess this B. B. work and 15.71 % are
undecided.

- The total chi-square value is 12.29 of df2 which is greater than the tabulated
value. It is significant at 0.05 and 0.01 significance level.

Findings :

Therefore, it is seen that majority student-teachers i. e. 56.66 % have indi-
cated that effective Hindi teacher communicator possess the B. B. work for organised
content pacing whereas 52.85 % have indicated that most non-effective Hindi com-
municators do not possess this B. B. work.

Therefore, hypothesis No 3. stated as ‘Factor 3 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on above observation.
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Hypothesis :

Factor 4 of classroom managerial behaviour i. . Teachers non-sohcmng

behaviour & Reacting to teacher effectiveness for Hindi methodology.

Table No 15 : Teachers non soliciting behaviour and Reacting.

Teacher Unfavourable % Undeclded % Favourable % Total
Effective 26 4333 | 12 20.00 | 22 16.92 60
Non-effective | 19 27.14 | 15 2142 | 36 51.42 70.
Total 45 27 58 130
Percentage 34.61 20.76 ; 44.61
Expected values -  20.7692 12.4615 26.7692
24.2307 14.5384 31.2307
Total chi - square value of factor4atdf2 = 4.0559

Levels of significance at = 0.05 level = 5.991
0.01 level =9.210.

Observations :

Table No. 15 shows the relationship between teacher’s non soliciting behaviour
and Reacting and teacher effectiveness. '

From tablie no. 15 it is observed that 130 responses i. e. 34.61 % are

unfavourable, 20.76 % are undecided and 44.61 % are favourable.

- 16.92 % student-teacher have indicated that effective Hindi teacher
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communicators have non soliciting behaviour and Reacting, where as 20 % are
undecided and 43.33 % indicate that they do not have non soliciting behaviour and
Reacting. '

It can be seen that 27.14 % student-teachers have indicated that
- non-effective Hindi communicators do not have the non soliciting behaviour and
Reacting. However 51.42 % have indicated that they possess this behaviour and
21.42 % are undecided.

The total chi-sq‘uare value of factor 4 is 4.0559 at df 2 which is less than the
tabulated value. It is significant at 0.05 significance level.

- Findings :

It can be seen that 43.33 % student-teachers have indicated that effective
Hindi teacher communicators possess non soliciting behaviour and reacting whereas
51.42 % indicate that non effective Hindi teacher communicators possess teachers
non soliciting behaviour and Reacting.

Therefore hypothesis No. 4 stated as Factor No. 4 of classroom managerial
‘behaviour is unrelated to teacher effectiveness is accepted on the above
observations.
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Hypothesis :

Factor § of classroom managerial behaviour i. e. Controlled smoothness is
unrelated to teacher effectiveness for Hindi methodology.

Table No. 16 : Controlied Smoothness.

Teacher Unfavourable% | Undecided % Favourable % Total
Effective 16 26.66 | 8 1333 | 36 60.00 60
Non-effective | 37 5285 | 12 . 1714 | 21 30.00 70
Total 53 20 87 130
Percentage 40.76 15.38 43.84
Expected values - 24.4615 9.2307 26.3076
28.5384 10.7692 30.6923

Total chi - square value of factor5atdf2 = 123719

Levels of significance at = 0.05 level = 5.991
0.01 level = 9.210.

QObservations :

Table No. 16 shows the relationship between controlled smoothness and

teacher effectiveness.

From table No. 16 it is observed that 130 responses i. e. 40.76 % are
unfavourable, 15.38 % are undecided and 43.84 % are favourable.

60 % student-teacher have indicated that effective Hindi teacher
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communicators have controlled smoothness, where as 13.33 % are undecided and
26.66 % indicate that they do not have the controlled smoothness.

It can be seen that 52.85 % student-teachers have indicated that non
‘effective Hindi teacher communicators do no have the controlled smoothness.
However 30 % have indicated that they possess controlled smoothness and 13.33%
are undecided. | o

Total chi-square value of factor 5 at df 2 is 12.3719. Which is greater than
tabulated value. It is significant at 0.05 significance level.

Findings :

Therefore it is seen that majority student-teachers i. e. 60 % have indicated
that effective Hinditeacher communicators possess controlled smoothness whereas
'52.85% student-teachers have indicated most that non-effective Hindi teacher
communicators do not possess this factor.

Therefore, hypothesis no. 5 stated as factor 5 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on above observations.
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Hypothesis -

Factor 6 of classroom managerial behaviour non-smooth withitness is unre-
lated to teacher effectiveness.

Table No. 17 : Non-smooth withitness.

Teacher Unfavourable% | Undeclded % Favourable % Total
Effective 30 50.00 | 10 16.66 | 20 33.33 60
Non-effective | 25 3571 | 17 2428 | 28 40.00 70
Total 55 27 48 130
Percentage 42.30 20.76 36.92
Expected values - 25.3846 12.4615 22.1538
29.6153 14.5384 25.8461
Total chi - square value of factor6atdf2 = 2.8505

Levels of significance at = 0.05 level = 5.991
0.01 level =9.210.

Observations :

Table No. 17 shows the relationship between Non smooth withitness and
teacher effectiveness. |

From table No. 17 it is observed that 130 responses i. e. 42.30 % are
unfavourable, 20.76 % are undecided and 36.92 % are favourable.
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33.33% student-teachers have indicated that effective Hindi teacher
communicators have non smooth withitness, whereas 16.66% are undecided and
50% indicate that they do not have non smooth withitness.

It can be seen that 35.71 % student-teachers have indicated that
non-effective Hindi teacher communicators do not have non smooth withitness.
However 40 % have indicated that they possess non smooth withitness and 24.28%
are undecided.

The total chi-square value is 2.8505 at df 2 which is less than the tabulated
‘value. It is not significant at 0.05 significance level.

Findings :

It can be seen that 50 % student-teachers have indicated that effective Hindi
teacher communicators possess non smooth withithess whereas 40 % indicate
that non-effective Hindi teacher communicators possess non-smooth withitness.

Therefore, Hypothesis No. 6 stated as factor 6 of classroom managerial
behaviour is unrelated to teacher effectiveness is accepted on the above
observations.
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Hypothesis -

Factor 7 of classroom managerial behaviour i.e. teacher’s socio emotional
permissiveness is unrelated to teacher effectiveness for Hindi methodology.

Table No. 18 : Teacher’s Socio emotional permissiveness.

Teacher Unfa\_vourabh% Undecided % Favourable % Total
Effective 12 20.00 | 10 16.66 | 38 63.33 60
Non-effective | 33 47.14 | 12 17.14 | 25 3571 - 70
Total 45 22 63 130
Percentage 34.61 16.92 48.46
Expected values - 20.7692 10.1538 29.0769
24.2307 11.8461 33.9230
Total chi - square value of factor7atdf2 = 14.4479

Levels of significance at = 0.05 level = 5.991
0.01 level =9.210.

Observations :

Table No. 18 shows the relationship between Teacher socio emotional

permissiveness and teacher effectiveness.

From table No.18 it is observed that 130 responses i. €. 34.61 % are

unfavourable, 16.92 % are undecided and 48.46 % are favourable.

63.33% studeht-teachers have indicated that effective Hindi teacher
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communicators have socio emotional permissiveness, whereas 16.66 % are
undecided and 20% indicate that they do not have socio emotional
permissiveness.

It can be seen that 47.14 % student-teachers have indicated that
‘non-effective Hindi teacher communicators do not have socio emotional
permissiveness. However 35.71 % have indicated that they possess this
permissiveness and 17.14 % are undecided. ' ‘

The total chi-square value of factor 7 at df 2 is 14.4479 which is greater than
the tabulated value. It is significant at 0.05 significance level.

Findings :

Therefore it is seen that majority student-teachers i.e. 63.66 % have
indicated that effective Hindi teacher communicators possess Socio-emotional
permissiveness, whereas 47.14 % indicate that most non-effective Hindi teacher
communicators do not possess this permissiveness.

Therefore hypothesis No. 7 stated as factor 7 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on the above
observations.
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Hypothesis -

| Factor 8 of classroom managerial behaviour i.e. Linguistic competency defi-
ciency is unrelated to teacher effectiveness.

Table Ndj : Linguistic Competency deficiency.

i
Teacher Unfavourable % Undecided % Favourable % Total
Effective 28 4666 | 10 16.66 | 22 36.66 60

Non-effective | 25 35.71 | 06 857 | 39 55.71 70

Total 53 16 61 130
Percentage 40.76 12.30 46.92
Expected values -  24.4615 7.3846 28.1538
28.5384 8.6153 32.8461
Total chi - square value of factor 8 atdf2 = 5.1681

Levels of significance at = 0.05 level = 5.991
0.01 level =9.210.

Observations :

Table No. 19 shows the relationship between Linguistic competency
deficiency and teacher effectiveness.

From table No. 19 it is observed that 130 responses i. . 40.76 % are
unfavourable, 12.30 % are undecided and 46.92 % are favourable.
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36.66 % student-teachers have indicated that effective Hindi teacher
communicators have Linguistic competency deficiency, whereas 16.66 % are
undecided and 46.66 % indicate that they do not have Linguistic competency
deficiency.

it can be seen that 35.71 % student-teachers have indicated that
non-effective Hindi teacher communicators do not have Linguistic competency
deficiency. However 55.71 % have indicated that they possess this deficiency and-
-8.57 % are undecided.

The total chi-square value of factor 8 at df 2 is 5.1681 which is less than the
tabulated value. It is not significant at 0.05 significance level.

Findings :

It can be seen that 46.66 % student-teacher have indicated that effective
Hindi teacher communicators possess linguistic competency deficiency, whereas
55.71 % indicate that non effective Hindi teacher communicators possess linguistic
competency deficiency.

Therefore hypothesis No. 8 stated as factor 8 of classroom managerial
behaviour is unrelated to teacher effectiveness is accepted on the above
observations.
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Hypothesis -
Le.
Factor 9 of classroom managerial behaviour Timely use of nonverbal media
is unrelated to teacher effectiveness for Hindi methodology. ’

Table No. 20 : Timely use of nonverbal media.

Teacher Unfavourable% | Undecided% | Favourable % Total
Effective 14 2333 | 06 10.00 | 40 66.66 60
‘Non-effective | 40 5714 | 12 17.14 | 18 25.71 70
Total 54 18 58 130
Percentage 41.53 13.84 44.61
Expected values - 24.9230 8.3076 26.7692
29.0769 9.6923 31.2307
Total chi - square value of factor 10 at df 2 = 222252

Levels of significance at = 0.05 level = 5.991
0.01 level = 9.210.

Observations :

Table No. 20 shows the relationship between Timely use of nonverbal media:
and teacher effectiveness.

From table No. 20 it is observed that 130 responses i. e. 41.53 % are
unfavourable, 13.84 % are undecided and 44.61 % are favourable.
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66.66 % student-teachers have indicated that effective Hindi teacher
communicators have timely use of nonverbal media, whereas 10 % are undecided
and 23.33 % indicate that they do not have Timely use of nonverbal media.

It can be seen that 57.14 % student-teachers have indicated that
non-effective Hindi teacher communicators do not have timely use of nonverbal
media. However 25.71 % have indicated that they possess this media and 17.14 %
are undecided.

The total chi-square value of factor 9 at df 2 is 22.2252 which is greater than
the tabulated value. It is significant at 0.05 significance level.

Findings :

Therefore, it is seen that majority student-teachers i.e. 66.60 % have

indicated that effective Hindi teacher communicators possess the timely use of

| Qapygf@ media. Whereas 57.14 % student-teachers indicated that most
non-effective Hindi teacher communicator do not possess this media.

Therefore hypothesis No. 9 stated as factor 9 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on the above
observations.
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Hypothesis -

Factor 10 of classroom managerial behaviour i. e. Strict. content building
tendency is unrelated to teacher effectiveness for Hindi methodology. |

Table No. 21 : Strict content building tendency.

Teacher Unfavourable% | Undecided % Favourable % Total
Effective 13 21.66 | 10 16.66 | 37 61.66 60
Non-effective | 35 50.00 | 14 20.00 | 21 30.00 70
Total 48 24 58 130
Percentage | 36.92 18.46 44.61
Expected values -  22.1538 11.0769  26.7692
25.8461 12.9230 31.2307
Total chi - square value of factor 10 at df 2 = 14.4799

Levels of significance at= 0.05 level = 5.991
0.01 level = 9.210.

Observations :

Table No. 21 shows the relationship between Strict content building
tendency and teacher effectiveness.

From table No. 21 it is observed that 130 responses i. e. 36.92 % are
unfavourable, 18.46 % are undecided and 44.61 % are favourable.
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61.66 % student-teachers have indicated that effective Hindi teacher
communicators have Strict content building tendency, whereas 16.66 % are
undecided and 21.66 % indicate that they do not have Strict content building
tendency.

It can be seen that 50.00 % studént-teachers have indicated that
non-effective Hindi teacher communicators do not have Strict content building
tendency. However 30 % have indicated that they possess this tendency and 20 %
are undecided.

The total chi-square value of factor 10 at df 2 is 14.4799 which is greater
than the tabulated value. It is significant at 0.05 significance level.-

Findings :

Therefore, it is seen that majority student-teachers i.e. 61.66 % have
indicated that effective Hindi teacher communicators possess‘ the Strict content
building tendency. Whereas 50 % student-teachers indicated that most
non-effective Hindi teacher communicator do not possess this tendency.

Therefore, hypothesis No. 10 stated as factor 10 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on the above
observations.
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Hypothesis -

Factor 11 of classroom managerial behaviour i. e. Teacher’s status mainte-
nance is unrelated to teacher effectiveness for Hindi methodology.

Table No. 22 : Teacher's status maintenance.

Teacher Unfavourable % Undecided % Favourable % Total
Effective 13 2166 | 11 18.33 | 36 60.00 60
Non-effective 35 50.00 | 14 20.00 | 21 30.00 70
Total 48 25 57 130
Percentage 36.92 19.23 43.84
Expected values - 22.1538 11.5384 26.3076
25.8461 13.4615 30.6923
Total chi - square value of factor 11 at df 2 = 13.6558

Levels of significance at = 0.05 level = 5.991
0.01 level = 9.210.

| Observations :

Table No. 22 shows the relationship between Teacher’s status maintenance
and teacher effectiveness.

From table No. 22 it is observed that 130 responses i. e. 36.92 % are
unfavourable, 19.23 % are undecided and 43.84 % are favourable.
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60 % student-teachers have indicated that effective Hindi teacher
communicators have Teacher’s status maintenance, whereas 18.33 % are

undecided and 21.66 % indicate that they do not have Teacher’s status
maintenance.

_ It can be seen that 50.00 % student-teachers have indicated that
non-effective Hindi teacher communicators do not have Teacher’s status
maintenance. However 30 % have indicated that they possess this maintenance
and 20 % are undecided.

The total chi-square value of factor 11 at df 2 is 13.6558 which is greater
than the tabulated value. It is significant at 0.05 significance level.

Findings :

Therefore, it is seen that majority student-teachers i.e. 60 % have indicated
that effective Hindi teacher communicators possess the Teacher's status
maintenance. Whereas 50 % student-teachers indicated that most non-effective
Hindi teacher communicator do not possess this tendency.

Therefore, hypothesis No. 11 stated as factor 11 of classroom managerial
behaviour is unrelated to teacher effectiveness, is rejected on the above
observations.



118
Hypothesis -

Factor 12 of classroom managerial behaviour i. e. Teacher's purposive physical
‘movement is unrelated to teacher effectiveness for Hindi methodology.

Table No. 23 : Teacher’s purposive physical movement.

Teacher Unfavourable% | Undecided % Favourable % Total
Effective 14 23.33 | 10 16.66 | 36 60.00 60
Non-effective | 36 5142 | 13 1857 | 21 30.00 70
' Total 50 23 57 130
Percentage 38.46 17.69 43.84 :
Expected values - 23.0769 10.6153 26.3076
26.9230 12.3846 30.6923
Total chi - square value of factor 12 at df 2 = 13.3281

Levels of significance at = 0.05 level = 5.991
0.01 level = 9.210.

Observations :

| Table No. 23 shows the relationship between Teacher’s purposive physical
movement and teacher effectiveness.

From table No. 23 it is observed that 130 responses i. e. 38.46 % are
unfavourable, 17.69 % are undecided and 43.84 % are favourable.



119

60 % student-teachers have indicated that effective Hindi teacher
‘communicators have Teacher's purposive physical movement, whereas 16.66 %
are undecided and 23.33% indicate that they do not have Teacher’s purposive
physical movement. |

It can be seen that 51.42 % student-teachers have indicated that
non-effective Hindi teacher communicators do not have Teacher’s purposive
physical movement. However 30 % have indicated that they possess this
movement and 18.57 % are undecided.

The total chi-square value of factor 12 at df 2 is 13.3281 which is greater
than the tabulated value. It is significant at 0.05 significance level.

Findings :

Therefore, it is seen that majority student-teachers have indicated that
effective Hindi teacher communicators possess the Teacher’s purposive physical
movement. Whereas most non-effective Hindi teacher communicator do not
possess this movement.

Therefore, hypothesis No. 12 stated as factor 12 of classroom managerial
behaviour is unrelated to teacher effectiveness, is rejected on the above
-observations. '
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Hypothesis -

Factor 13 of classroom managerial behaviour i. e. Lack of acceptable mas-
tery is unrelated to teacher effectiveness for Hindi methodology.

Table No. 24 : Lack of acceptable mastery.
Teacher Unfavourable% | Undecided % Favourable % Total
Effective 30 50.00 | 10 16.66 | 20 33.33 60
Non-effective | 25 3571 | 15 2142 | 30 42.85 70
Total 55 25 50 130
Percentage 42.38 19.23 38.46
Expected values - 25.3846 11.5384 23.0769
| 29.6153  13.4615 26.9230
Total chi - square value of factor 13 at df 2 = 22197

Levels of significance at = 0.05 level = 5.991
0.01 level =9.210.

Observations :

Table No. 24 shows the relationship between Lack of acceptable mastery
and teacher effectiveness.

From table No. 24 it is observed that 130 responses i. e. 42.38 % are
unfavourable, 19.23 % are undecided and 38.46 % are favourable.
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33.33 % student-teachers have indicated that effective Hindi teacher
communicators have Lack of acceptable mastery, whereas 16.66 % are undecided -
and 50 % indicate that they do not have Lack of acceptable mastery.

It can be seen that 35.71 % student-teachers have indicated that
non-effective Hindi teacher communicators do not have Teacher’s purposive
physical movement. However 42.85 % have indicated that-they possess this
mastery and 21.42 % are undecided.

The total chi-square value of factor 13 at df 2 is 2.2197 which is less than the
tabulated value. It is not significant at 0.05 significance level.

Findings :

It can be seen that 50 % student-teachers have indicated that effective Hindi
teacher communicators possess Lack of acceptable mastery whereas 42.85%
indicate that non-effective Hindi teacher communicators possess Lack of
acceptable mastery.

Therefore, hypothesis No. 13 stated as factor 13 of classroom managerial
behaviour is unrelated to teacher effectiveness, is accepted on the above
observations.
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Hypothesis -

Factor 14 of classroom managerial behaviour i. e. Withit Alertness is

unrelated to teacher effectiveness for Hindi methodology.

Table No. 25 : Withit Alertness

Teacher Unfavourable% | Undecided % Favourable % Total
Effective 12 20.00 | 15 45,00 | 33 55.00 60
Non-effective | 35 50.00 | 15 2142 | 20 28.57 70
Total 47 30 53 130
Percentage 36.15 23.07 40.76
Expected values - 21.6923 13.8461 24.4615
25.3076 16.1538 28.5384
Total chi - square value of factor 14atdf2 = 13.7561

Levels of significance at = 0.05 level = 5.991
0.01 level = 9.210.

Observations :

Table No. 25 shows the relationship between Withit Alertness and teacher
effectiveness.

, From table No. 25 it is observed that 130 responses i. e. 36.15 % are
unfavourable, 23.07 % are undecided and 40.76 % are favourable.

55 % student-teachers have indicated that effective Hindi teacher
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communicators have Withit Alertness, whereas 25 % are undecided and 20 %
indicate that they do not have Withit Alertness.

it can be seen that 50 % student-teachers have indicated that non-effective
Hindi teacher communicators do not have Withit Alertness. However 28.57 % have
indicated that they possess this alterness and 21.42 % are undecided.

The total chi-square value of factor 14 at df 2 is 13.7561 which is greater
than the tabulated value. It is significant at 0.05 significance level.

Findings :

Therefore, it is seen that majority student-teachers i. e. 55% have indicated
that effective Hindi teacher communicators possess withit Alterness whereas, 50
% have indicated that most non-effective Hindi teacher communicators do not
possess this alterness.

Therefore, hypothesis No. 14 stated as factor 14 of classroom managerial
behaviour is unrelated to teacher effectiveness, is rejected on the above
observations.
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Hypothesis :

Modulating Gestures and Speech, “fgcto 15 of classroom managerial
behaviour is unrelated to teacher effectiveness for Hindi methodology.

Table No. 26 : Mulating Gestures And Speech

Teacher Unfavourable% | Undecided% | Favourable % Total
Effective 17 2833 | 8 1333 | 35 58.33 60
Non-effective | 36 5142 | 12 17.14 | 22 31.42 70
Total 53 20 57 130
Percentage 40.76 15.38 43.84
Expected Values - 24.4615 9.2307 26.3076
28.5384 10.7692 30.6923

Total chi - square value of factor 15 at df = 9.865

Levels of significance of 0.05 level = 5.991
Levels of significance of 0.01 level = 5.210

Observations :

L 4

Table no. 26 shows the relationship between modulating gestures and speech
and teacher effectiveness.

From table no. 26 it is observed that 130 responses i. €. 40.76 % are
unfavouravle, 15.38 % are undecided, and 43.84 % are favourable.

58.33 % student-teachers have indicated that effective Hindi teacher



125

communicators have modulating gestures and speech whereas 28.33 % indicate
that they do not have the modulating gestures and speech and 13.33 % are
undecided.

It can not seen that 51.42 % student-teachers have indicated that
non-effective Hindi teacher communicators do not have monulating gestures and
speech. However 31.42% have indicated that they possess this factor and 17.14 %
are undecided.

Total chi - square value is 9.865 at df 2 which is greater than tabulated value.
It is significance at 0.05 significance level.

Findings :

Therefore, it is seen that majority student-teachers 58.33 % have indicated
that effective Hindi teacher communicators possess the modulating gestures and
speech whereas 51.42 % indicated that most non-effective Hindi teacher
communicators do not possess this modulating gestures and speech.

Therefore, hypothesis no. 15 stated as ‘Factor 15 of classroom managerial
behaviour is unrelated to teacher effectiveness is re.j.ected on above
observations.
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Hypothesis :

Teaching how management deficiency factor 16 of classroom managerial
behaviour is unrelated to teacher effectiveness for Hindi methodology.

Table No. 27 : Teaching How management deficiency

Teacher Unfavourable% | Undecided% | Favourable% Total
Effective 2 36.66 | 12 20.00 | 26 43.00 60
Non-effective | 19 2714 | 15 2142 | 36 51.42 70
Total 49 27 62 130
Percentage 31.53 20.76 47.69
Expected Values : 18.9230 12.4615 28.6153
22.0769 14.5384 33.3846

Total chi - square value of factor 16 at df 2 = 1.4045

~ Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 27 shows the relationship between teaching flow management
deficiency and teacher effectiveness.

From table No. 27 it is observed that 130 responses i. e. 31.53 % are
unfavourable, 20.76 % are undecided and 47.69 % are favourable.

43.33 % student-teachers have indicated that effective Hindi teacher
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communicators have teaching flow management deficiency, whereas 36.66 %
indicate that they do not have teaching flow management deficiency and 20 % are
undecided.

It can be seen that 27.14 % student-teachers have indicated that
non-effective Hindi teacher communicators do not have teaching flow management
deficiency. However 51.42 % have indicated that they possess this deficiency and

21.42 % are undecided.

Total chi - square value is 1.4045 of df 2 which is less than tabulated value.
Findings :

It can be seen that 36.66 % students teachers have indicated that effective

Hindi teacher communicators possess teaching flow management deficiency

whereas 21.42 % indicated that non - effective Hindi teacher communicators

possess teaching flow management deficiency.

Therefore, hypothesis No. 16 stated as factor 16 of classroom managerial
behaviour is unrelated to teacher effectiveness is accepted on above observations.
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Hypothesis :

General lecturing competencies factor 1, of classroom managerial behaviour
is unrelated to teacher effectiveness for Marathi methodology

Table No. 28 : General lecturing competencies

Teacher Unfavourable% | Undecided% | Favourable % Total
Effective 40 3333 | 15 12.05 | 65 54.16 120
Non-effective | 37 4933 | 15 20.00 | 23 30.66 75
Total 77 30 88 195
Percentage | 39.48 15.38 45.12
Expected Values : 47.3846 18.4615 54.1538
29.6153 11.5384 33.8461

Total chi - square value of factor 1 of df 2 = 10.3276

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 28 shows the relationship between general lecturing
competencies and teacher effectiveness.

From table No. 28 it is observed that 195 responses i. e. 39.48 % are
unfavourable, 15.38 % are undecided and 45.12 are favourable.

54.16 % student-teachers have indicated that effective Marathi teacher
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communicators have general lecturing competency, where as, 33.33 % indicate
that they do not have the general lecturing competency and 12.5 % are undecided.

it can be seen that 49.33 % student-teachers have indicated that
non-effective Marathi teacher communicators do not have the general lecturing

competency. 30.66 % have indicated that they possess this competency and 20 %
are undecidged.

Total chi - square value is 10.3276 at df 2 which is greater than tabulated
value. It is significant at 0.05 level.

Findings :

Therefore it is seen that majority student-teacher 54.16 % have indicated
that effective Marathi teacher communicators possess the general lecturing
competency where 49.33 % have indicated that most non - effective Marathi teacher
communicators possess this competency.

Therefore the hypothesis No. 17 stated as factor 1 classroom managerial

behaviour is unrelated to teacher effectiveness ; is rejected on above
observations.
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Hypothesis :

Factor 2 of classroom managerial behaviour Alert instructive movement is

unrelated to teacher effectivenass for Marathi methodology

Table No. 29 : Alert instructive movement

Teacher Unfavourable% | Undecided % Favourable % Total
Effective 43 35.83 | 13 1083 | 64 53.33 120
Non-effective 38 50.66 | 14 18.66 | 23 30.66 75
Total 81 27 87 195
Percentage 41.53 13.84 44 .61
ExpectedValues: 49.8461 16.6153 53.5384
31.1538 10.3846 33.4615

Total chi - square value of factor 2 at df 2 = 9.8048

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 29 shows the relationship between alert instructive movement and
teacher effectiveness.

From table No. 29 it is observed that 195 responses i. e. 41.53 % are
unfavourable, 13.84 % are undecided and 44.61 % are favourable.

53.33 % student-teachers have indicated that effective Marathi teacher
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communicators have alert instructive movement, whereas 35.83 % indicate that
they do not have alert instructive movement and 10.83 % are undecided.

it can be seen that 50.66 % student-teacher have indicated that
non-effective Marathi teacher communicators do not have alert instructive
movement, however 30.66 % have indicated that they possess this movement, and
18.66 % are undecided.

Total chi - square value is 9.8048 at df 2 which is greater than tabulated
value. It is significant at 0.05 level.

Findings :

Therefore, it is seen that majority student-teachers i. e. 53.33 % have
indicated that effective Marathi teacher communicators possess alert instructive
movements, whereas 50.66 % have indicated that most non - effective Marathi
teacher communicators do not possess this movement.

Therefore, hypothesis No. 18 stated as factor 2 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on above observations.
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Hypothesis :
e
Factor 3 of classroom managerial behaviour, Black Board work of organised
content pacing is unrelated to teacher effectiveness for Marathi methodology.

Table No. 30 : Black Board work of organised content pacing

Teacher Unfavourable% | Undecided % Favourable % Total
Effective 28 2333 | 14 11.66 | 78 65.00 120
Non-effective | 34 4533 | 15 20.00 | 26 34.66 75
Total 62 29 104 195
Percentage 31.79 14.87 53.33
Expected Values: 38.1538 17.8461 64
23.8461 11.1538 40

Total chi - square value of factor 3 of df 2 = 16.5936

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 30 shows the relationship between B. B. Work of organised
content pacing and teacher effectiveness.

From table No. 30 it is observed that 195 responses i. . 31.79 % are
unfavourable, 14.87 % are undecided and 53.33 % are favourable.

65 % student-teachers have indicated that effective Marathi teacher



133

communicators have alert instructive movement, whereas 23.33 % indicate that
they do not have B. B. Work of organised content pacing and 11.66 % are
undecided.

It can be seen that 45.33 % student-teacher have indicated that
non-effective Marathi teacher communicators do not have alert instructive
| movement, however 34.66 % have indicated that they possess this work, and 20 %
are undecided.

~ Total chi - square value is 16.5936 at df 2 which is greater than tabulated
value. It is significant at 0.05 level.

Findings :

Therefore, it is seen that majority student-teacher 65 % have indicated that
eftective Marathi teacher communicators possess the B. B. work organised content
pacing, whereas 45.33 % have indicated that most non - effective Marathi teacher
communicators do not possess this work.

Therefore, hypothesis No. 19 stated as factor 3 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on above observations.
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Hypothesis :

Factor 4 of classroom managerial behaviour i.e. Teacher’s non-soliciting
behaviour and Reacting is unrelated to teacher effectiveness for Marathi
methodology.

Table No. 31 : Teacher’s non soliciting behaviour and Reacting.

Teacher Unfavourable % Undecided % Favourable % Total
Effective 60 5000 | 18 15.00 | 42 35.00 120
Non-effective 28 3733 | 12 16.00 | 35 46.66 75
Total 88 30 77 195
Percentage 4512 15.38 39.48
Expected Values: 54.1538 18.4615 47.3846
' 33.8461 11.5384 29.6153

Total chi - square value of factor 4 at df 2 = 3.2615

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 31 shows the relationship between teacher’s non soliciting behaviour
and Reacting and teacher effectiveness.

From table No. 31 it is observed that 195 responses i. e. 45.12% are
unfavourable, 15.38 % are undecided and 39.48 % are favourable.
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50 % student-teachers have indicated that effective Marathi teacher
communicators do not have Teacher’s non soliciting behaviour, whereas 35.00%
indicated that they have Teacher’s non soliciting behaviour and Reacting and 15%
are undecided. ‘

It can be seen that 46.66 % student-teacher have indicated that
non-effective Marathi teacher communicators possess teacher’s non soliciting
behaviour and Reacting , however 37.33 % have indicated that they possess this
work, and 16 % are undecided.

Total chi - squafe value is 3.2615 at df 2 which is less than tabulated value.
it is not significant at 0.05 level.

Findings :

It can be seen that 50 % student-teachers have indicated that effective
Marathi teacher communicators possess soliciting behaviour and reacting, whereas
46.66 % indicate that most non - effective Marathi teacher communicators possess
teacher’s non soliciting behaviour and reacting.

Therefore, hypothesis No. 20 stated as factor 4 of classroom managerial
‘behaviour is unrelated to teacher effectiveness is accepted on above observations.
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Hypothesis :
i e controled Smootness
Factor 5 of classroom managerial behaviour,is unrelated to teacher effec-
tiveness

Table No. 32 : controlled smoothness

Teacher Unfavourable % Undecided % Favourable % Total
Effective 37 3083 | 16 13.33 | 67 55.83 120
Non-effective 42 56.00 | 13 17.33 | 20 26.66 75
Total 79 29 87 195
Percentage 40.51 14.87 44.61
Expected Values: 48.6153 17.8461 53.5384
30.3846 11.1538 33.4615

Total chi - square value of factor 5 of df 2 = 16.512

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level =9.210

Observations :

Table No. 32 shows the relationship between controlled smoothness and
teacher effectiveness.

From table No. 32 it is observed that 195 responses i. e. 40.51 % are
unfavourable, 14.87 % are undecided and 44.61 % are favourable.

55.83 % student-teachers have indicated that effective Marathi teacher



137

communicators have controlled smoothness whereas 30.38 % indicate that they
do not have controlled smoothness and 13.33 % are undecided.

It can be seen that 56 % student-teachers have indicated that non - effective
Marathi teacher communicators do not have controlled smoothness. However 26.66/
" have indicated that they have controlled smoothness and 17.33 % are
undecided.

Total chi - square value is 16.512 at df 2 which is greater than tabulated
value. It is significant at 0.05 level.

Finding :

Therefore, it is seen that majority of the student-teachers 55.33 % have
indicated that effective Marathi teacher communicators possess the controlled
smoothness whereas 42 % have indicated that non effective Marathi teacher
communicators do not possess controlled smoothness.

Therefore, hypothesis No. 21 stated as factor 5 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on above observations.



Hypothesis :

Factor 6 of classroom managerial behaviour,non smooth withitness is

€.

unrelated to teacher effectiveness for Marathi methodology

Table No. 33 : Non smooth withitness
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Teacher Unfavourable% | Undecided % Favourable % Total
Effective 63 5250 | 15 125 | 42 35.00 120
Non-effective 30 40.00 | 12 16.00 | 33 44.00 75
Total 93 27 75 195
Percentage 47.69 13.84 38.46
Expected Values: 52.9230 16.6153 46.1538
33.0769 10.3846 28.8461

Total chi - square value of factor 6 at df 2 = 2.8921

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 33 shows the relationship between non smooth withitness and
teacher effectiveness.

From table No. 33 it is observed that 195 responses i. e. 47.69% are related

to unfavourable, 13.84 % are related to undecided and 38.46 % are related to
favourable.
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35 % student-teachers have indicated that effective Marathi teacher
communicators have non smooth withithess whereas 52.5 % indicate that they do
not have non smooth withitness and 12.5 % are undecided. '

It can be seen that 40 % student-teachers have indicated that non - effective
Marathi teacher communicators do not have non smooth withitness. However 44%
have indicated that they have non smooth withitness and 16 % are undecided.

Total chi - square value is 2.8921 at df 2 which is less than tabulated value.
It is not significant at 0.05 level.

Finding :

It can be seen that 52.5 % student-teachers have indicated that effective
Marathi teacher communicators possess the non smooth withitness whereas 44%
have indicated that non effective Marathi teacher communicators do not possess
non smooth withitness.

Therefore, hypothesis No. 22 stated as factor 6 of classroom managerial
behaviour is unrelated to teacher effectiveness is accepted on above observations.
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Hypothesis :

e
Factor 7 of classroom managerial behaviour teacher’s socio emotional per-

missiveness is unrelated to teacher effectiveness for Marathi methodology

Table No. 34 : Teacher’'s socio emotional permissiveness

Teacher | Unfavourable% | Undeclded% | Favourable% Total
Effective 30 2500 | 14 1416 | 73 60.83 120
Non-effective | 43 57.33 | 09 12.00 | 23 30.66 75
Total 73 26 96 195
Percentage 37.43 13.33 73.84
Expected Values: 44.9230 16 59.0769
28.0769 10 36.9230

Total chi - square value of factor 7 at df 2 = 21.5828

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 34 shows the relationship between teacher’s socio emotional
permissiveness and teacher effectiveness.

From table No. 34 it is observed that 195 responses i. e. 37.43% are
unfavourable, 13.33 % are undecided and 49.23 % are favourabie.

60.83 % student-teachers have indicated that effective Marathi teacher
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communicators have socio emotional permissiveness whereas 25 % indicate that
they do not have socio emotional permissiveness and 14.16 % are undecided.

It can be seen that 57.33 % student-teachers have indicated that
non-effective Marathi teacher communicators do not have socio emotional
permissiveness. However 30.66 % have indicated that they possess this
competency and 12 % are undecided.

Total chi - square value is 21.5828 at df 2 which is greater than tabulated
value. It is significant at 0.05 level.

Finding :

Therefore it is seen that majority student-teachers i. e. 60.83 % have
indicated that Marathi teacher communicators possess the socio emotional
permissiveness whereas 57.33 % have indicated that non effective Marathi teacher
communicators do not possess socio emotional permissiveness.

Therefore, hypothesis No. 23 stated as factor 7 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on above observations.



Hypothesis :

le.
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Factor 8 of classroom managerial behaviour linguistic competency deficiency
is unrelated to teacher effectiveness for Marathi methodology |

Table No. 35 : Linguistic competency deficiency

Teacher Unfavouyrable% | Undecided % Favourable % Total
Effective 61 50.83 | 17 14.16 | 42 35.00 120
Non-effective | 28 3733 | 14 18.66 | 33 44.00 75
Total 89 31 75 195
Percentage 45.64 15.89 38.46
Expected Values: 54.7692 19.0769 46.1538
34.2304 11.9230 28.8461

~ Total chi - square value of factor 8 at df 2 = 3.4027

Levels of significance at 0.05 level = 5.991

Levels of significance at 0.01 level =9.210

Observations :

Table No. 35 shows the relationship between linguistic competency
deficiency and teacher effectiveness.

From table No. 35 it is observed that 195 responses i. . 45.64 % are

unfavourable, 15.89 % are undecided and 38.46 % are favourable.

35.00 % student-teachers have indicated that effective Marathi teacher
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communicators have linguistic competency deficiency whereas 50.83 % indicate
that they do not have linguistic competency deficiency and 14.16 % are undecided.

It can be seen that 44 % student-teachers have indicated that non-effective
Marathi teacher communicators possess linguistic competency deficiency .
However 37.33 % have indicated that they do not have this deficiency and 18.66 %
are undecided. '

Total chi - square value is 2.8921 at df 2 which is less than tabulated value.
It is significant at 0.05 level.

Finding:

It can be seen that 50.83 % student-teachers have indicated that effective
Marathi teacher communicators possess the linguistic competency deficiency
whereas 44 % have indicated that non effective Marathi teacher communicators do
not possess linguistic competency deficiency .

Therefore, hypothesis No. 24 stated as factor 8 of classroom managerial
behaviour is unrelated to teacher effectiveness is accepted on above observations.



Hypothesis :

i.e.
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Factor 9 of classroom managerial behaviour timely use of nonverbal media
is unrelated to teacher effectiveness for Marathi methodology

Table No. 36 : Timely use of nonverbal media

Teacher Unfavourable% | Undecided % Favourable % Total
Effective 32 26.66 | 17 1416 | 71 50.16 120
Non-effective 40 5333 | 14 18.66 | 21 28.00 75
Total 72 31 92 195
Percentage 36.92 15.89 4717
Expected Values: 44.3076 19.0769 56.6153
27.6923 11.9230 35.3846

Total chi - square valye of factor 9 at df 2 = 18.979

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 36 shows the relationship between timely use of nonverbal media
and teacher effectiveness.

From table No. 36 it is observed that 195 responses i. e. 36.92 % are
unfavourable, 15.89 % are undecided and 47.19 % are favourable.

59.16 % student-teachers have indicated that effective Marathi teacher
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communicators have timely use of nonverbal media whereas 26.66 % indicate that
they do not have timely use of nonverbal media and 14.16 % are undecided.

It can be seen that §3.33 % student-teachers have indicated that
non-effective Marathi teacher communicators do not have timely use of nonverbal
media. However, 28 % have indicated that they possess this media and 18.66 %
are undecided.

Total chi - square value is 18.979 at df 2 which is greater than tabulated
value. It is significant at 0.05 level.

Finding :

Therefore, it is seen that majority student-teachers i.e. 59.16 % have
indicated that effective Marathi teacher communicators possess timely use of
nonverbal media whereas 53.33 % have indicated that non effective Marathi teacher
communicators do not possess this media.

Therefore, hypbthesis No. 25 stated as factor 9 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on above observations.
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Hypothesis :

Le.
Factor 10 of classroom managerial behaviour, strict content building

tendency is unrelated to teacher effectiveness for Marathi methodology

Table No. 37 : Strict content buiiding tendency

Teacher Unfavourable% | Undecided % Favourable % Total
Effective 22 1833 | 16 13.33 | 82 68.33 120
Non-effective | 33 44.00 | 14 18.66 | 28 37.33 75
Total 55 30 110 195
Percentage 28.20 15.38 56.41
Expected Values: 33.8461 18.4615 67.6923
21.1538 11.5384 42.3076

Total chi - square value of factor 10 at df 2 = 19.4958

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 37 shows the relationship between strict content building tendency
and teacher effectiveness.

From table No. 37 it is observed that 195 responses i. e. 28.20 % are
unfavourable, 15.38 % are yndecided and 56.46 % are favourable.

68.33 % student-teachers have indicated that effective Marathi teacher
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communicators have strict content building tendency whereas 18.33 % indicate
that they do not have strict content building tendency and 13.33 % are undecided.

It can be seen that 44 % student-teachers have indicated that non - effective
Marathi teacher communicators do not have strict content building tendency. 37.33%
have indicated that they possess this tendency and 18.66 % are undecided.

Total chi - square value is 19.4958 at df 2 which is greater than tabuiated
value. It is significant at 0.05 level.

Finding :

Therefore, it is seen that majority student-teachers i.e. 68.33 % have
‘indicated that effective Marathi teacher communicators possess strict content
building tendency whereas 44 % have indicated that non effective Marathi teacher
communicators do not possess this tendency.

Therefore, hypothesis No. 26 stated as factor 10 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on above observations.



148

Hypothesis :

Factor 11 of classroom managerial behaviour i.e. teacher’s status mainte-
nance is unrelated to teacher effectiveness for Marathi methodology

Table No. 38 : Teacher’s status maintenance

Teacher Unfavourable% | Undecided % Favourable % Total
Effective 25 20.83 | 16 1333 | 79 65.83 120
Non-effective 34 4533 | 17 22.66 | 24 32.00 75
Total 59 33 103 195
Percentage 30.25 16.92 52.82
Expected Values: 36.3076 20.3076 63.3846
22.6923 12.6923 39.6153

Total chi - square value of factor 11 at df 2 = 21.5340

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level =9.210

Observations :

Table No. 38 shows the relationship between teacher’s status maintenance
and teacher effectiveness.

From table No. 38 it is observed that 195 responses i. e. 30.25 % are
unfavourable, 16.92 % are undecided and 52.82 % are favourable.

65.33 % student-teachers have indicated that effective Marathi teacher
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communicators have teacher’s status maintenance whereas 20.83 % indicate that
they do not have teacher’s status maintenance.

It can be seen that 45.33 % student-teachers have indicated that
non-effective Marathi teacher communicator do not have teacher’s status mainte-
‘nance. However 32 % have indicated that they possess this maintenance and 22.66%
are undecided.

Total chi - square value is 21.5340 at df 2 which is greater than tabulated
value. It is significant at 0.05 level.

Finding :

Therefore, it is seen that majority student-teachers 65.83 % have indicated
that effective Marathi teacher communicators possess teacher’s status maintenance.
‘whereas 45.33 % have indicated that non effective Marathi teacher communicators
do not possess this competency.

Therefore, hypothesis No. 27 stated as factor 11 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on above observations.
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Hypothesis :

Factor 12 of classroom managerial behaviour i.e. teacher’s purposive physi-
cal movement is unrelated to teacher effectiveness for Marathi methodology.

Table No. 39 : Teacher’s purposive physical movement

Teacher Unfavourable% | Undecided % Favourable % Total
Effective 26 21.66 | 19 1583 | 75 62.50 120
Non-effective | 41 54.66 | 09 12.00 | 25 33.33 75
Total 67 28 100 195
Percentage 34.35 14.35 51.28
Expected Values: 41.2307 17.2307 61.5384
25.7692 10.7692 38.4615

Total chi - square value of factor 12 at df 2 = 22.7567

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 39 shows the relationship between teacher’s purposive physical
movement and teacher effectiveness.

From table No. 39 it is observed that 195 responses i. . 34.35 % are
unfavourable, 14.35 % are undecided and 51.28 % are favourable.

62.5 % student-teachers have indicated that effective Marathi teacher
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communicators have teacher’s purposive physical movement whereas 21.66 %

indicate that they do not have purposive physical movement and 15.83 are
undecided.

It can be seen that 54.66 % student-teachers have indicated that
non-effective Marathi teacher communicators do not have teacher's purposive

physical movement. However, 33.33 % have indicated that they possess this
movement and 12 % are undecided.

Total chi - square value is 22.7567 at df 2 which is greater than tabulated
value. It is significant at 0.05 level.

Finding :

Therefore, it is seen that majority student-teachers i.e. 62.8 % have
indicated that effective Marathi teacher communicators possess teacher’s
purposive physical movement whereas 54.55 % have indicated that non effective
Marathi teacher communicators do not possess this movement.

Therefore, hypothesis No. 28 stated as factor 12 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on above observations.



Hypothesis :

Factor 13 of classroom managerial behaviour i.e. lack of acceptable mastery

is unrelated to teacher effectiveness for Marathi methodology.

Table No. 40 : Lack of acceptable mastery
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Teacher Uhfavourable % Undecided % Favourable % Total
Effective 60 50.00 | 15 12.50 | 45 37.50 120
Non-effective 30 40.00 | 12 16.00 | 33 44.00 75
Total 90 27 78 195 '
- Percentage 46.15 13.84 40.00
Expected Values: 55.3846 16.6153 48.0006
34.6153 10.3846 30.0000

Total chi - square value of factor 13 at df 2 = 1.8956

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 40 shows the relationship between lack of acceptable mastery
and teacher effectiveness.

From table No. 40 it is observed that 195 responses i. €. 46.15 % are
unfavourable, 13.84 % are undecided and 40 % are favourable.

37.5 % student-teachers have indicated that effective Marathi teacher
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communicators have lack of acceptable mastery whereas 50 % indicate that they
do not have lack of acceptable mastery and 12.5 are undecided.

It can be seen that 40 % student-teachers have indicated that non - effective
Marathi teacher communicators do not have lack of acceptable mastery. However,
44 % have indicated that they possess this mastery and 16 % are undecided.

Total chi - square value is 1.8956 at df 2 which is less than tabulated value.
It is significant at 0.05 level.

Finding :

Therefore, itis seen that 50 % student-teachers have indicated that effective
Marathi teacher communicators possess lack of acceptable mastery whereas 44%
have indicated that non effective Marathi teacher communicators do not possess
lack of acceptable mastery.

Therefore, hypothesis No. 29 stated as factor 13 of classroom managerial
behaviour is unrelated to teacher effectiveness is accepted on above observations.
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Factor 14 of classroom managerial behaviour i.e. withit alertness is unre-
lated to teacher effectiveness for Marathi methodology.

Table No. 41 : Withit Alertness

Teacher Unfavourable% | Undecided % Favouyrable ‘V; Total
Effective 42 35.00 | 10 8.33 | 68 56.66 120
Non-effective 40 5333 | 14 18.66 | 21 28.00 75
Total 82 24 89 195
Percentage 42.05 12.30 45.64
Expected Values: 50.4615 14.7692 54.7692
31.5384 9.2307 34.2307

Total chi - square value of factor 14 at df 2 = 19.9948

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 41 shows the relationship between withit alertness and teacher
effectiveness.

From table No. 41 it is observed that 195 responses i. e. 42.05 % are
unfavourable, 12.03 % are undecided and 45.64 % are favourable.

56.66 % student-teachers have indicateq that effective Marathi teacher
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communicators have withit alertness whereas 35 % indicate that they do not have
withit alertness and 8.33 are undecided.

It can be seen that 5§3.33 % student-teachers have indicated that
non-effective Marathi teacher communicators do not have withit alertness.
However, 28 % have indicated that they possess this alertness and 18.66 % are
undecided.

Total chi - square value is 19.9948at df 2 which is greater than tabulated
value. It is significant at 0.05 level.

Finding :

Therefore, it is seen that majority student-teachers i. e. 56.66 % have
indicated that effective Marathi teacher communicators possess withit alertness
whereas 53.33 % have indicated that non effective Marathi teacher communicators
do not possess withit alertness.

Therefore, hypothesis No. 30 stated as factor 14 of classroom managerial
behaviour is unrelated to teacher effectiveness is rejected on above observations.
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Hypothesis :

Factor 15 of classroom managerial behaviour ie-modulating gestures and
(1]
speech:unrelated to teacher effectiveness for Marathi methodology.

Table No. 42 : Modulating gestures and speech

Toacher Unfavourable% | Undecided % Favourable %v Total
Effective 48 40.00 | 12 10.00 | 60 50.00 120
Non-effective | 33 44.00 | 15 20.00 | 27 36.00 75
Total 81 27 87 195
Percentage 41.53 13.84 44.61
Expected Values: 31.1538 10.3846 33.4615
49.8461 16.6153 53.5384

Total chi - square value of factor 15 at df 2 = 9.3264

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 42 shows the relationship between modulating gestures and speech
and teacher effectiveness.

From table No. 42 it is observed that 195 responses i. e. 41.53 % are
unfavourable, 13.84 % are undecided and 44.61 % are favourable.

50 % student-teachers have indicated that effective Marathi teacher
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communicators have modulating gestures and speech 40 % indicate that they do
not have modulating gestures and speech and 10 are undecided.

It can be seen that 44 % student-teachers have indicated that non - effective
Marathi teacher communicators do not have modulating gestures and speech.

However, 36 % have indicated that they possess modulating gestures and speech
and 20 % are undecided.

Total chi - squére value is 9.3264 at df 2 which is greater than tabulated
value. It is significant at 0.05 level.

Finding :

Therefore, it is seen that majority student-teachers i. e. 50% have indicated
that effective Marathi teacher communicators possess modulating gestures and
speech whereas 44% have indicated that non effective Marathi teacher
communicators do not possess modulating gestures and speech.

Therefore, hypothesis No. 31 stated as factor 15 of classroom managerial
‘behaviour is unrelated to teacher effectiveness is rejected on above observations.
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Hypothesis :

Factor 16 of classroom managerial behaviour i.e. teaching flow

management deficiency is unrelated to teacher efiectiveness for Marathi
methodology.

Table No. 43 : Teaching flow management deficiency

Teacher Unfavourable% | Undecided % Favourable % Total
Effective 62 5166 | 16 13.33 | 42 35.00 120
Non-effective | 27 36.00 | 11 14.66 | 37 49.33 75
Total 89 27 79 195
Percentage 45,64 13.84 40.51
Expected Values: 54.7692 16.6153 48.6153
34.2307 10.3846 30.3846

Total chi - square value of factor 16 at df 2 = 4.8814

Levels of significance at 0.05 level = 5.991
Levels of significance at 0.01 level = 9.210

Observations :

Table No. 43 shows the relationship hetween teaching flow management
deficiency and teacher effectiveness.

From table No. 43 it is observed that 195 responses i. e. 45.64 % are
unfavourable, 13.84 % are undecided and 40.51 % are favourable.
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35.00 % student-teachers have indicated that effective Marathi teacher
communicators have teaching flow management deficiency whereas 51.66 %
indicate that they do not have teaching flow management deficiency and 13.33 %
are undecided.

It can be seen that 36 % student-teachers have indicated that non - effective
Marathi teacher communicators do not have teaching flow management deficiency
. However, 49.33 % have indicated that they possess this deficiency and 14.66 %

‘are undecided.

Total chi - square value is 4.8814 at df 2 which is less than tabulated value.
It is not significant at 0.05 level.

Findings :

Therefore, it is seen that majority student-teachers i. e. 51.66 % have
indicated that effective Marathi teacher communicators possess teaching flow
management deficiency whereas 49.33 % have indicated that non effective Marathi
teacher communicators do not possess teaching flow management deficiency .

Therefore, hypothesis No. 32 stated as factor 16 of classroom managerial
behaviour is unrelated to teacher effectiveness is accepted on above observations.

The factor nos. 4, 6, 8, 13 and 16 are negative factors. Therefore its kating by
student-teachers as ‘unfavourable’ indicates effective classroom managerial
behaviour of the teacher.
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4--3 Section III

preparation of profiles of classroom managerial behaviours of effective teacher
communicators method - wise.

Based on findings from the TCMBS the classroom managerial behaviours of
effective teacher communicators for Hindi ang Marathi methodology were found
out table No. indicates these classroom managerial behaviours.

Profile - Classroom managerial behaviour of effective Hindi and Marathi teacher
communicators. '

Effective Hindi Effective Marathi
Factor No. Factor teacher teacher
communicator communicator
1 General Lecturing competency v v
2 Alert instructive movement v v
3 Blackboard work for organised v v
content building
4 Teacher's non-soliciting X X
behaviour and reacting
& cont@d smoothness v v
6 Non - smooth withitness X X
7 Teacher's socio emotional v v

permissiveness
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Factor No.

Factor

Effective Hindi
teacher
communicator

Effective
Marathi teacher
communicator

10

11

12

13

14

15

16

Luinguistic competency
deficiency

Timely use of non -
verbal media

Strict content building
tendency

Teacher'’s status
maintainance

Teacher’s purposive
physical movement

Lack of acceptable
mastery ‘

- withit alertness

Modulating gestures and
speech

Teaching flow
management deficiency

X

X
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Nos. 4,6,8,13 and 16 are negative behaviours, therefore their absence is
imperative.

The present study has brought out the classroom managerial behaviours of
teacher communicators of Hindi and Marathi methodology to be identical.

it may therefore be concluded that effective Hindi and Marathi teacher
communicators possess the 16 classroom managerial behaviours.in other words
the 16 classroom managerial behaviours are essential for all effective teacher
communicators.

The following chapter comprises of the summary, findings, and suggestions for
further studies.



