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Geer, U. C. and Rudge, D. W. (2000). I Constructivist Based
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Tl e ¥ feneff $i owh TR o, wEE W
A S e RS Y Aorepe Teranefl e ger=h Fffd =

Inaclaire, Gabler and Michael Schroeder (2000). aft Consteuctivist
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Open cended activity, pair activity, share conception IPLE (Investigating
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Leslis, P. Steffe and Jerry, Gale (2009). I+l Constructivism in
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teachers perception teaching games for understanding : A constructivism

perspective A1 Rvatawdt 39d TYe Qo $IS R, SRGA FNNEAE G
TAEAEEGER T M) qEada s R SEEieE
RO RO ST AT O € IR SRA FHN AT S a0 wg
AT A 3 AR, T P € e R g s de
et fiae %), @ eome gorEad @ dAE1 AR FT IR,
ikl foreivw ¥ gt Ted SR STEE et GRE SO gEH MY
el AT, Faf¥as gewmel Ger W, et fvar 3 e A
IV T AR, Teh, Riew geed, Sawrie, GEhdl § e
qdRaa Srmur= Riersren sfaEaTEt qionm ST, JrkEE g 3
FJfFTeh Tzoh A1 U= TR R ot

R.4.3 Heemeh Waftrr el Welremren smami ARi
}) FrReATERmE et v@s wue v e e .
) Rierrit yrre @ e weRe AR, YU FEREAT IHST
HTUIUITSTET A G e WTehd ATEN. ‘
?) Freneat=n e e waoma aeRvaEd anined AR
TR ST et et aifest.
¥) fereneatan wefin 3= Yarn fveres s gy fem .
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Y) FATERTER STRATEEHAT e Hoarsa yaomed favaafaa 3
AT 3R,
¢ ) wewaTs rerAes farenell wrfer Rrehard 9 @ W@ 7w 3w Fmfor

) FATEATER Fohed TUTiE e & Jed Iiwie vgdien site
wafeh IE.

2.4.3 Heneel et et ST e

Fer=T Sideiaa THUT & YR SRNEHTE1 ATETET T ST 3 @
NI

i, W 4 (3’3%R). T e wefeeamde  woE
eSS ArteNl duare yedien Rafcheas v A fawanawdt e
oA qUl % IR, TRIA wRiveTel IfER YSOTH IEd. WU WIS F
tedy wemEER Aried e W@ amn s 99, qfummers 9
ST ROTTHHIE ST =1 ARTERATIe QNS e 1WTd U0, 118
| yrtesiare URomERE gede AR w0, g amuame gde
g IR Feel IR, g Fae & 9r Reonme wefvaestds 18
e fiae TRTE e FSS! IR, Wik} FFSTEIS TS F IS
mmwmwmamwmmm
ArrNoETE TFRRER) A1 FifeThiT T AR RSS! AR . FeT=T GG
13 arieRAR THUT 2R T fae Fodt AR, wmed frmenfd g m,
foreneff e, SAEATI TS, IO SATD TTHT FHIE FAST AR ATTE I
frerd fro @, Ras e wye ufe oid @ sew o
ArtesiaTa st ARTEi dAm.
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S, . WM. (Ro0¢). T Riemmme Fefaeaie e R
ws e Ygdtar Rl v a1 Rrmetd AS weE ol Fow
IR, T T IR Hew T omea. Rt frarderft defi
freorarer TeTfreeTde e AR FUETEden AReRiRe
e, e e e riee Tede yeaw oo s,
[ AT aTar AntestATHTe e sar R sRgoneaten fem
wisFran My A0, yum & g Pite e Ted AESed SHTEAHE!
1 feram wfrdrer armefa g wriese SrEeT qaR HO, S WA FEATH
wrierien srEeT WRUmTEREA TR, R GOEAHE  WEE
TS AR KA ST AR, T wevea ag fFag & R
forarfianlt wefia s 2o Rewmme wefaea Fae & gm
A% TG HUIE ASAR AR, A HeriEeITd Lo g wfEmeTh
frae @ wRae v Fa oW TR, Wi dweTEd! YEES 9
e o @ 9 dFmEn AW woAm o AR, Wwhied Hfedtedn
farTeiar eabard a1 GerEi darEr AT A A AR, G
¥ Fred firers Y, wgds ad Rieren witerss qaam arfawdt wntesi am
w1z T T foram e, wo gERgER qear ariert wom R
TIETH ARy wdaen e aR. ‘g’ a1 v Avtew wEE
e & |, fremeatsan qatgyearn fen ww saE w10, i
T T forama 90 gedh weshie fermon .

Bharmal, R. G. (2011). It Use of questions for knowledge

construction among VIII standard students with reference to the subject

english - A critical study a1 fywaTaTdt oMy Txiem qof %o IR, T
FM YT 3P EiteT oRa. TN STTHEH STTEST 004 JAR T
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Wy 0, IH TR | o e .
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1 YA Tedies TohT g fae "
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. aet= Gl 3R ey
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Yooy =1 Wrufirer Rigmr STATEHIG VoW HINT TS G R
3feEiteht Srmareen g s sma T et .

Sharma, R. (2011). I Designing and experimenting of english
instructional material for facilitating constructivist learning a1 fereameRelt
AT T O ¥ R, A MR SRR Eeiewm AR
FIRETERRER ATEE! SRy A fiffd w0, dgo @5 3%
TR R 1 e $eh seudie Fase Sfegiat SneRd
IRV Wifeearsh Fftfe . wewen wxieTaTE! ST TgteT AT He
AR, T Fag € T e vo et fas gm e vedh
FOAM AT AR, TR oo FAETTE Neia STgRYA Hieear= T4
frematned ord fegm o 6, FRTaeR anuTia STaeen AT ifgersT
AW FIS 7EATH R TRYTRER HeHRE i gt 3@, IR e
#egnT Frifra meren st o

R.4.8 Wl Wt YRS deieFTedT SR AR
%) 3 WA Y@ JAREAT Svar ed e
R) THEAEE T e e 3.

3) TATEHET ATUIE ST STIITH AT TTRE HSS AL
3feren v 3t
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2.5 sl Wit wite @ Yern sEemEss daaaN
Rt fen
dnifid waftm wfis @ e aeEn YaeEa we
AR s e e getommr -

q) FE THRASG HhHeTHEl MY YA WHER GNIRRR w@ds=
aed TRde JREAERRT FEitE Nurrs gE, ek w59,
freneli g, qafgya, wewmios wat afawd mied free.

R) TAEAERIGAR JAU M=, YleHeA, JAeame w9l, Puzzle,
mind map IR feTs Fei<h Ml P,

3) THEFTETEIIER FEUTT Herde, WRETH, ST QU oF, Antete,
aae e et i miwd e,

¥) FATHTETETIER SO AT Ygdtel At fresed.

y) SIS ST wRTSd e wikd e,

&) GREATErd ATfedt HehamT WIEH TR FeIEE! Artentq e,

) Herfera A= fovdswoeRita & Wifeashia daren arqufawh aniesty
foreras.

2.0 GIR
JTMYHR TG THENT TR gaita oifee o oA snem



