CHAPTER -11

2, THE TEACMING OF ENGLISH IN INDIA
( Historigal Baekground )

Although the fast India Company was sstablished as sarly

as A.D. 1600, it undertook ns edusational activitiss for nearly
100 years of it's existanoe in India. Originally it vas a
trading Company and naturally it was not intersstad in sducating
the Indian masses. MHowever the Charter Act of 1698 rsquired the
company te run schools. But these scheols vere meant more Por
the children of the Company's European Servants than for the
Indian people.

8y 1765, the company was suceessful in becoming a major
political power in India. It vas only thsn that the compamy was
called upon to encourage sducation among it's subjecta. But the
directors of the company vere unwilling to take the responiibility
ef sducating the Indians. Houwsver, it was compelled to accept
this responsibility by the Charter Act of 1813. This Charter
authorised the Governer Gensral-in-@ouncil to spend "a sum of
not less than one lack of rupses on thes revival and improvement
of literature and for the introductisen and promotion of the
knowledge of Seianct!’

The Charter was silent about the nature of literature and
the strategy for improvement as also the medium and agency ef

education through uhich knoulsdge of Science and literature was

1, The Charter of 1813. Quotation from A student's H%storv
of €ducation in India. Sayed Narullah and J.P. Naik. 64,
age 8.
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to be spread. This lesd to great cqﬁéravcrsins betwesen the
Anglicists and Classiciets and ths ADglicists and Vernaculists
for a period of about 20 ysars. Thase controversies wers
partially sst at rest by Mapcaulay's Minute of 1835, wvhich was
accepted by Lord William Bentinek, the then Governsr-General-in-
Council, He emphatically pointed ocut the importance of English
language and the nagassity of it's being the medium of
instrustion, It uvae declared that financial help would not ne
given for publishing books in oriental languagss in future.
Macaulay wanted in India, "A class of psopls Indian in blocd
and colour but English in tastes, in morals and in 1ntnll-ct."1
It gave Indian Education a definite direction which prevailed
in Puture for mors than a century.

In 1854 came VWood's Dispatch., It is an important
dooument and a landmark in the history of education in Indis.
The Dispatch allowed an eption of cheoeing the medium of
instruction English or Vernacular, depending upon the public
demand and local environment in a particular distriet., In 1882
the situation was that, E£nglish was invariably used as the uodiun’
of instruction at the highschool stags in almost all the
provinces. In 1883 ths Report of the Indian Education Commission
(Hunter Commission) came out. It did not even refer to ths use
of mother tongue as a medium of instrucstion at the secondaxy

stage. HKeading social reformers like Raja Ram Mohan Roy also

1. Macaulay's Minute., Quotatlion From YA Student's History of
Education in India®, Saysd Narullah an +.P. Nalk. Ny
PQQI 62.




contributed towards forming favourable atmosphere for English
sducation,

Aftar the establishment of Pravincial Universities at
Bombay, Calecutteq and Madras in 1855, English education began
to spread. All sducation in the universities was imparted
through English. The adoption of English as ths socle medium
for higher sducation, naturally led to it's use as a mediam
of instruction in highschools. The regional languages uers
totally dropped from the university and highschool Burrieula.
Even the knowledge of English ¢ was a passport for Govermment
service,

In 1921 the control of sducation was transferred te
provinces. The modern Indian languages usre adopted as »
media of instruotion at the secondary stage on a large seale.
But for several reasons the use of English as a medium of
instruction was not complately abandoned.

But one thing must be admitted the educated leaders,
the elite class were imbibed with new ideas due to the study
of western literaturs and philosophy. They brought about
Indian renaissance in all walks of life., They becams
consgious of their political rights and the Kational

Congress took up the cause of political freedom in 1885,



2.2 THE TEACHING OF ENGLISH IN INDIA AFTER THE ATTAINMENY
OF INDEPENDENCE.

When India gbt fresdom in 1947, a great controversy
aross regarding the language problem in secondary schools
in general and the position of English in the currisulum in

particular. Two vieus game upon the scene. The first ksld

SN

that ths atudy of Snglish should be abandoned and the study
of the regional languages should be more encouraged. Tre second
visu-point, housver, took the objactive outlook instead of
looking to the problem emotionally or with a prejudiced mind.
It pointed out that the study of English language has

brought the messags of political demogracy and the knowui_sdge
of wvestern civilization could reach Indians only through the
medium of English. So it's study should continue for further
sciantific progress in India. When ths dust raised by ths
controversy began to settls qqyﬁ, it was generally agreed
that the continuation of the study of English in free India
was both desirable and negessary. Pandit Nshru, the then
Prime Minister of India declared, Mone hundred and fifty
yesars of intimate contact has mada English an integral part
of edugcational system and this can not be shanged without
injury to the cause of sdugation in India. English has

today becgome one of the major languages of the world and
Indians can neglect it's study at the risk of loss to

thlﬂs.l?aa."

1., Pandit Javaharlal Nehru. Quoted in "Teaching English
T Pubilshing

foreign Language.” K.K.Bhatia. Robi
ﬁﬁ*‘——-—%r*—im, Ludhiana "6’?1 LS) Page 4.



In the e¢ontinuation of the Indian Republie, Hindi has
bsen acceptsd as ths official language of the union, houaver,
it wvas decided that English would contigue to be used unkll
1965, This leass of 15 years from the adoption of the
censtitution in 1950 vas required to be extended further dus
to anti-Hindi agitation in the South, And it was declared in
1961 by Pandit Nehru, the thsn Prime Minister of India, tnat
English would continue as an associate official language at
tha ecentre almost indefinitely. Thus English retains this
position even now and it will also sontinue in future.

The Secondary Education Commission (1982-83) arrived
at the conclusion that, "Study of English should be given due
position in sscondary scheols and facilities should be made
avaidabls at the middle schocl stage on an opticnal basis.*1

The Indian Edusation Commission (1964~66) sonsidered
the language problem in all it's directions and upholdirg the
recommendations of the Central Advisory Board of Educatien
(1957), suggestad the following three language formula 1=
" 1) The mother-tongus or the regional language.

2) The offigial languags of the union (Hindi) or the
associate official language of the union (English’ so
long as it exists} and

3) A modern Indian or foreign language not sovered umder(1)

and othsr than that used as the medium of instruction.'z

1. Report of the Secondary Education Commission (1952-53)
Government of India, Ministry of Edugation, Page 59,

2. Report of the Educatien commisazion (1864-66) Govarnmant
of India, Ministry of Education, Pags 192.
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This three language formula is again stressed by
New Education Pdlicy , 1986. It is stated in thofirugrs-mo
of Action. "The thres language formula provides for a
study of a modern Indian language, prefarably one of the
southern languages, apart from Hindi along with the
regional language and English in the non-Mindi speaking
states.n!
The basic aim of the British rulers in teaching
English to Indians was to introduce European literature
and sclence to Indians. Literature then available was tsed
for teaching and mastering the English language. Nouadzys,
teaching a language is of primary importance. Special
literature suited to Indian conditions is being prepared
and ussd after the attainment of independence. Fluent
expression in English was the aim of teaching English im
good old ddys. While at present the aim of comprehensior
prevails. English is no more the medium of instrugtion
at the sscondary stage, as well as at the higher sducat:en
stags. The reglonal languages are being used as madia on
a large scals. Objentives of teaching English in Indla
are totally changed, So u§ have to think of them in th.s

changed context,
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2.3 OBJECTIVES OF TEACHING ENGLISH IN INDIA

It is of vital significanes to know clearly the aims
of toaching a subject. A teacher can not hope to achiews
anything without a proper study of thess aims. MHis teaching,
without pre-concsived aim will be like the journey of a
passangesr who doss not know where he wants to go,

for our convenience we may devide the aims of
teaching English into 1t (a) Gensral Aimsj and (b)
Particular or Specific Aims., The general aims are long
torm aims of Engliqh teaching. Therafore, these are meznt
to be achieved during the schooling period of the pupils.
On ths jlobher hand, particular or specific aims are the
objectives, which the teacher aims to achiesve in his dav

to day teaching.

2.3.1 General Aims

The study of a language has four aspsets, viz,,
The ssmantic aspect, the phonetiec aspect, the Graphie
aspsct and the Phonig~cum~-graphic aspect.

The Semantie aspsct deals uith comprshension. Tha
Phonetic aspect deals with pronunciation of words., The
Graphic aspect deals with the uritten form of a languags
and phonic-cum-graphic aspect means the reading aspesct.
Two more aspects are also added to these four aspectss
1) the Literary aspectj and (1i1) the Linguistic aspect.
All these aspscts of language work in co-ordination with
sach othsr and none of these can work in isolation. Seo

we can conclude £ho four general aims of teaching English,
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1) To enable the pupils to listen and understand spoken
English.
2) Yo help them acquire proficiency in spoken English.
3) Yo snable them to understand what they read in Eng.ish.
4) To snable them to write English corresctly.
With thesa aims, the task of an English teacher _s
gto train the listening, reading, speaking and writing

it

;abilities of his pupils with understanding as the main

e

“ingredient in each. Some other cbjsotives are alse added
to these objectives, They ars as follous~

1) Yo develop spoken and written expression in English

2) To develop a taste for #nglish literature its various
forms, @.g., pross, poetryg short~story and extensive
reading material,

3) To develep eritical abilities.

4) To develop the ability to translate ideas from the
mother-tongues into English and from English into tyeir
mothar-tongue.

S) To develop conwarsational abilities of the pupils,
sa that they may speak English fluently, fFreely and

correctly in a soclial situatien,

2.3.,2 Specific or Particular Aims 3

Besides the gemeral aims of teaching English, the
tsacher should have definite, clsar-~gut aims for each
lesson. Thsse are objsctives of tsaehing the content of

sach lesson. Hence thay are short-term aimsej} They should
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be clear, precise; pointed and expressive in terms of
achisvement. These specific aims will vary according to
his teaching points, it is very necessary for a teacher

to spegify his objectives af tsaching. This helps him %2
know exactly what he is required te do during a particular
lessen.

As ve have accepted thres language formula in our
edipation system, we are going to teach Ehglish in our
scheols for in ecoming yesars also. But it is not necessary
to uticsa the objectives of appreeciation, expression, trans~
lation etc. Ve have to think of compreshension more than
thess objectivas. And so English teacher has to train kKie
pupils in listening, speaking, reading and writing with

comprehension,



2.4  LANGUAGE SKILLS

Generally language teaching courses are defined
in texms offour skillst understanding speech or listening,
speaking, reading and writing. Speaking and writing are
said to be active or.productiv- skills vhers as listeming
and reading are said to be passive or receptive skills.
Listening and speaking, these tuo skills are intimately
related to each other, though one is a recognition skrll

and other is a production skill,

2.4.1 (i) Listening 3
Listening is often said to be a passive skill while

speaking is described as an active one., This is not wvholly
truej for listening is also an active skill as it is
concerned with decoding a message and undsrstanding iz,
morsover the listener has toc shou that he has or has not
understood the massage from his response. This skill cam
be developsd through systematic teaching. It can bse
gultivated through ample listening practice, both
extensive and intensive. Extensive listening aquips

the students to listen with understanding to English
later in real lifes situations, Intensive listening
prastice is primarily for language items as part of the
language tsaching programme. Both kinds of praotiég can
be done with the help of the recordings thes toadhp{juakas

himself or by presenting recorded models also.

I's
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2.4,2 1i) Speaking ¢

Listening practise becomes helpful te speaking =zt
the phonclogical level. But listéning doss not lead
naturally oen to speaking and oral fluency in communigation
unless listening is followed by practice at the grammatieal
and lexical levels too, UWhile giving practice in spesaking,
the teacher may start with dialogues. 0Olalogues on sisple,
contex_tualised situations may be #ried batusen pairs cf
students. The teacher should contrel and guide the
students without gurbing their freedom of expression.
This will §ive the students encugh opportunities to
practice gertain phonoloqieal. grammatical and lexical

1t.ﬂ3 .

24.3 ii1) Reading
There are tuo kinds of reading skills 3 the skill

of reading aloud and the skill of reading silently.

Reading aloud is primarily an oral matter, it is cluse:

to pronunciation than to comprehension. The greatest

amount of reading that is done in the world is silent.

The follouing are the uses cf the silent reading.

1) to make a survey of materials to bs studied and to
look through indexes, chapter headings and outlines,

2) to skinm,

3) to familiarise oneself uith the matsrial and its thcught
content,

4) to study the material in depth; and

§) to study the language in which the material is



written from a literary or lingnistic paint of view.

To insidcats this skill among the students, the
ample opportunities are to be provided to the students by
praviding them the books on various topigs. At first the
books provided must be simple and lntarasting;

2,4,4 iv) uUriting
Writing is a thinking proceess. It is mugh mors than

an exercise in transeription or copyinj. The student vhe
learns to write English has not only to deal with the
mechanical preblems connested with the seript of the
language but also with the problems of sass and flusncy ef
expression, of grammatical and lexieal accuracy and of tne
appropriateness of the style of writing as demanded by t-e
occasion or situation, Learning to write, therefore, is
learning to use grammar with sase and fasts in some
.-qu-ntiél ordar as taools,

Ample opportunities ars to bs given to the students
to write upon various topigs. Tasachsr should guids him as
well as corrsct him and thus this ability can bes improve«
among the students.

English is repeatedly referred as a library language
in report of ths Education commission of 1964«66, And
various commissions and study groups also admitted that ue
have toc prepare our student to read books in English in his
subjects of study. It means that the skill of reading ln//
more strassed than the othsr thsee. So we have to think

of this skill minutely.



